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INTRODUCTION

The summer of 1962 marked the first time the Indian Education Center offered
the courses; (1) Pducation of the Indian Adult and (2) Community Development in
Indian Bducation. These two courses were specifically designed to meet the
rapidly expanding reeds in these important areas.

The response to the courses was very gratifying and it is hoped by staff
members of the Indian Education that this publication will make a contribution to
the growth and advancement of these two highly significant areas of -Indian Education,

The papers herein collected represent the thoughts and attitudes of the
members of the two classes, They do not necessarily reflect the thinking of the
Indian Education Center.

It is our conviction that Indian Education, in general, will progress when
more and more individuals take the time and make the effort to acquaint themselves
with Indian leaders and Indian people thereby gaining an understanding and an
appreciation of the problem facing our fellow Indian citizens today.

The Indian Education Center at Arizona State University pledges itself to

help bring about the kind of understanding necessary for constructive positive

. .

action,

Robert A, Roessel, Jr.
Director

Indian Education Center
Arizona State University
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EDUCATION OF THE INDIAN ADULT

Being an Indian I think I can give many reasons and look from all viewpoints
concerning education for the Indian adult, To me, being educated isn't being
awarded a diploma after years of study but the knowledge of learning the fundamental
things that a person might want to do, This could be anything from sewing to
baking a cake, We learn from many sources, One of these sources is from our
parents, Unfortunately our parents never were taught the simpler things "other"
parents taught their youngsters, In their way, lack of education is handed from
one generation to the next. In our Indian communities this is the way it is, al-
though all around us the non-Indian is progressing in true jet-age fashion. To the
Indian all the desires the non-Indian possesses have the least meaning to us.
Perhaps, this is a sign of stupidity or laziness, I believe it takes common sense
to want better material things in this life. But, the Indian doesn't care for
their fancy things or want to own them., With a little education the Indian would
certainly desire these things. This is very important because it will create a
desire in our children. I have spent many hours thinking about education of the
Indian people. Each Indian from the very young to the older people need to be
taught many things.

Where do we start to learn? The home is where most early stages of learning
begins but our Indian homes aren't equipped with the things such as the non-Indian
home provides for the little children to learn. Television and various books are
unseen things in the Indian home., From early childhood the Indian seems to have
two strikes against him and he realizes this very early in life,

Every nationality has its top singers and athletes but we Indians don't have
that representation. It isn't because we don't have them, we do have many people
among us who have natural abilities and talents. It is a shame to see all theilr
gifts wasted, but teing Indians they won't try to get ahead or improve their
talents. An Indian seems to be a pessimist by nature. Can you blame him? If he
18 educated to have ~onfidence in himself, will he at least try? This will remain
an unanswered question for many years. If we start educating our young Indian
adult now we might havc some representation in the world outside the reservation,

I refuse to believe my people are dumb or lazy. It is because time, money,
and circumstances seem to make it almost impossitle to get ahead., Indlan adults
ghould be educated to the fact that "trying" is the most important thing in
learning., Secondly, we should want a desire to learn, Surely, somewhere within us
we, too, must have these emotions. We must arouse these emotions to pave the way
for better livelihodd for ourselves and be an example for our children. One of the
many faults we Indians possess is that we are "quitters"”., We are almost like
children although we are supposedly adults. We have to be pushed along by somebody
from the outside bzfore we reach our goal., I believe as adults we are more diffi~
cult to work with than children., For thi. reason whoever works with us has to be
a top actor, This person must have the patience to match ours, He has to be able
to hide and control anger and disgust.

Indian adults should have an education so that we can provide better things
for our children. The more education we have the more money we can earn., As aun
educated adult the Indian would also make a better person that solves many of the
daily problems among us Indians. Very simple things are made into big problems be=-
cause we don't know how to solve them. With a little knowledge of common everyday
existence life would have more meaning and all things will be easier for the Indian
to handle,
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We cennot get this educational heip on our own, We have to get help from the
outside., Somebody, somewhere, sometime will see us Indians as we truly are. Like
any other pzople, we have our good and bad, etc. I am sure from these groups there
will be a few who will desire to get more education. No doubt, circumstances pre-
vent those who are willing to try in their starting a goal of higher education or a
trade, We Indian people need help, there is no doubt about this. One can see with
one's own eyes if one should tour any of our reservations., We have no running water,
our diets are improper, housing is very poor and family relations aren't very good.

A person with educa:iion could do something about these problems, Without education

.for the Indian adult, we are only half living, We can't grasp or desire without
knowledge of how things could be if we learn to think and plan our lives, Therefore,
if we do have adult education classes on our reservations, classes and courses would
probably seem wasteful and foclish to the non-Indian, Each and every request for
whatever the Indian wants to learn must not be refused. Each Indian has found the
desire to learn "what" to him is very important, The desires of the young Indian
adult and older Indian adult will be different. The younger Indian adult should be
taught or want to learn budgeting, food preparing, first-aid, good grooming, sewing ;
and simple arithmetic. Men should be taught furniture (simple)making, planting, and i
other things needed in our duily lives. Requests will vary as we do realize many
things are unbeard or unknown to the Indian on reservations, 1 think the Indian
would feel mure at "home" if all these things were taught near or on his reservation
according to his needs and time, Everything should be done to please the Indian who
truly desires to learn.

o e L ST R g

Courses and ways to teach the Indian adult will be very difficult., Though we
are adult our emotions will be like those of a child, With a child these emotions
are proper but wirh an adult there are problems., This is where the educator or
whoever is trying to help will have trouble. We Indian people have many strange
ways from the non-Indian. The educator must be aware of who he is working with or
trying to teach, He must know as much as he can about "all" his students. He will
have tc devote all his time to the students. Remember, we are too far behind the
non-Indian, The program for adult education should start now. We will be slow to :
learn, some will quit and some will stick to what they start. Success involves the !
educator. Failure will be partly the Indian's and partly the educator's fault. He ’
must have encouraging words ready at all times. We adults will be harder to handle
than children. The educator must always be handy to us day or night. Even if he is
useless to what we need him for, as long as he is "there" the Indian will have the
moral support he needs and wants.

The educator has to give up many things that are a part of him such as his time, ]
His life and desire to help the Indians will force him to dedicate his life to us, ;
He then would probably know our needs and desires. He would be welcome at any home
among us, We are quick to learn who truly like us and want to help us. Only pecple
who want to see us progress in this jet-age world of the non-Indian will come and
help my people. As an Indian adult, I say help, help, help us in any way, we will
accept if you give it to us. Perhaps, in years to come our Indian boys and girls :
who are the babies and little children of today will be good decent citizens with
high paying jobs because we who are the adults "now" had the desire to learn, there=-
fore, set an example for our children to follow.,

What 2 rewarding feeling it would be for the educator who helped us and the ;
Indian adults could live to see our children be a success in whatever they may
attempt to do, all because "we" decided to do something about aduit education 'now".

Eugenie Thomas ]
1962 1
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CHAPTER 1

ATTEMPTS AT ADULT EDUCATION IN ROOM ONE AT AN INDIAN DAY SCHOOL
DURING 1961~-62 THROUGH THE MEDIUM OF PARENT-TEACHER CONFERENCES

This paper is a presentation of the results of an attempt on the part of the
classroom teacher at an Indian Day School during 1961-62 to get his children's
parents to come to school and participate in parent-teacher conferences. It would
appear that such a reporting procedure was relatively new with previcus reliance
having been placed almost exclusively upon their children's report cards for an
understanding of how well, or poorly, they were progressing academically.

1. PURPOSES AND PROCEDURES ;

Reasons for the study. The study was established primarily to implement the ;
teacher's belief that (1) he had an obligation to present as graphically as possible, :
and in as personal a manner as practicable, a resume of each child!s work to his
parents 1f said parents could be induced to show enough interest to come to the
school and listen, (2) he had an obligation to attempt to help educate the parents
to the fact that their responsibility to their children in the field of education
does not cease when the child is sent to school but continues in a working relation~
ship with the school, and (3) he had an obligation to the teaching '"profession” to
engage in a project which, in his opinion, would serve to help improve the educa-
tional milieu in the local situation,

Ground rules. To initiate action leading to the conferences, the teacher first
sent & letter home with the child inviting his parents to a meeting and giving them
three alternatives from which to choose: they could accept the time suggested, they
could decline to meet at all, or they could write in a substitute date for the omne
mentioned. Because of the age of the children and the frequency with which they
returned the letters, it is thought that the somewhat risly business of letting them
get the notes home was satisfactory. There was a question avout only one child not
taking his paper home. If the coaference time was accepted or if the letter was net
returned, the teacher then set up the cliassroom to accommodate such a meeting and
waited a minimum of 30 minutes for the parents to show up. The discouraging regu-
larity with which they failed to appear actually caused more time (11 bours) to ke
spent in waiting frultlessly than in actual conferences (8 hours and 49 mimuges).
Such a situation was rather to be expected however becausc of the reslstive novelty :
of the situation. All meetings were held in English and all wers accomplished in }
the child's regular classroom,

Methods and devices used. Each conference emphasized the child's learning in
English, reading, and health with mention being made of handwriting, arithmetic, and
social development as areas of lesser importance., To realistically illustrate the
comments about the child's reading, a tape recording was played in each instance
with the parents watching in the text from which the child was reading. In the
other areas much use was made of the opaque projector to show samples of the child's
work throughout the year. It was felt that the main advantages to using the pro- 3
jector were in the fact that the teacher had better control over the samples showm, :
that the attention of more than one person could be conveniently focused on one 3
paper at a time, and that the inherent novelty of seeing their child's work on the
screen provided for greater parental attention, As an ancillary activity the teacher
took snapshots of any younger children who accompanied the parents with the polaroid
camera providing both the parents and school with pictures. Use of the camera within
itself did not seem to be without interest. ]
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2, COMPOSITION OF CLASS %

Children enrolled. During 1961-62 there were thirty=-four children enrolled in
the class: twenty-one beginners and thirteen first graders,

3. RESULTS OBTAINED

Summary. Of the thirty-four children enrolled, conferences were held with the
parents of ten of them, In reality there were only nine meetings inasmuch as one
covered a brother-sister combination, Four of the conferences were attended by both
parents while six were attended only by the mother, A total of 8 hours and 49 min-
utes was spent in actual conference and 11 hours spent waiting for parents to appear.
Thus, exclusive of the time it took to set up the equipment, the teacher spent 19
hours and 49 minutes with the conferences. This time was spread over a three month
period: March, April and May 1962, 1In breakirg down the actual results it may be
noted that meetings were held with the parents of 29% of the class while the parents :
of 71% of them either did not show up for the scheduled meeting or actually declined j

to participate, :

Conclusions. From the above data the classroom teacher does not feel remiss in j
drawing the following conclusicns:

(1) A small proportion of the parents of the childiren seemed to be very con-
cerned about their children's academic progress and

(2) Most of the nine meetings held in 1961-62 were considered fairly success-
€ul and would appear teo provide a nucleus of experilence upon which
succeeding teachers might build and which would eventually bring about
a greater awareness of the need for home-school cooperation in the

continuing struggle for academic excellence.

CHAPTER II

SUMMARIES OF CONFERENCES HELD

5. After each meeting the classroom teacher wrote a summary of the conference in i

l an attempt to provide himself with as cbjective a device as possible with which to
evaluate the entire reporting procedure, These sumwaries are reproduced here in an

attempt to give a person reading this paper somewhat the “"feel" of the conferences ]

if that be possible.

1. A.B. and C.B.
FIRST GRADER AND BEGINNER RESPECTIVELY E,

The parent-teacher conference pertaining to A,B. and C.B, was held from
7:37 to 9:20 on the evening of March 14, 1962, It was attended by the children's
mother, their younger sistev and their two younger brothers.

j Attention hard to focus. Inasmuch as the rother had her five children with her 1
* during the conference: the twe subjects of the meeting and their three younger 1
siblings, there was difficulty in gaining her full attention in explaining the 4
quality of the school work dome by the two oldest children, However, it is felt 2
that by use of the opaque projector and tape recorder the fundamental impression of k




just what the children's strengths and weaknesses are in their various academic
pursuits was successfully presented in spite of the mild commotion one of the

younger children generated,
2. F.C.,, A BEGINNER

The parent-teacher conference pertaining to F.C. was held from 7:28 to 8:19 on
the evening of May 4, 1962, It was attended by both parents and cy the child herself,

Main areas of interest. It was explained to the parents that the two main
academic areas upon which the most emphasis is put in the Beginners' Class are
language and reading. In the former, F,C. shows somevwhat of a flair for being able
to pick up the English language read.ly while in the latter she falls definitely
within the "average" group., Her enunciation in both speaking and reading is partic-
ularly clear but she seems a bit less strongly motivated in reading than one might
wish,

Permanship. Several examples of the child's handwriting were shown on the
opaque projector to illustrate the progress made during her beginning year in school.
And, such progress has been formidable for the simple reason that her first attempts
at handwriting were very poor,

Arithmetic. In learning her numbers and using simple addition she does well.

Medical data. A resume of medical actions taken in conjunction with the school
during 1961-62 was also presented,

Parents' reactions. The father proved more veluble than the mother, He noted
that he went to a boarding school for seven years and even though he never finished
a grammar school education, he still tries to imprcve himself whenever possible,
e.,8., this summer he will be with the forest service for a couple of months in fire
control. The father is, in fact, one of the few adults the teacher has met in the
community who seem to be neither attempting to impress the listener nor eliciting

sympathy.

Summary. In summariziag it was noted that F.C.'s reading is yuite satisfactory
for a child just finishing her Beginmers' year in school while her language develop~
ment has been perhaps just a bit above "average". Her handwriting is now satis-
factory although she did get off to a slow start in that area and still shows some
weakness there. All in all she is most adequately prepared to enter the first gr:de
this coming fall.

3. M,D., A BEGINNER

The parent-teacher conference pertaining to M,D, was held from 7:55 to 9:00 on
the evening of May 8, 1942, It was attended by his maternal grandmother, his mother
and his younger sister.

Important areas emphasized, It was explained to M.D.'s mother that in the
Beginners' Class the two most important academic areas are language and reading with
health following a close third. A brief explanation was then undertaken to acquaint
her with the types of reading materials encountered during the Beginners' year and,
more specifically, with those books that M.D. has finished or is now using.

Illustrative material in reading. A tape recording of the child reading in the
third preprimer of the basal series was presented with appropriate comments by the

7w



sooaeetags

e ] 3
e B St anr-

teacher on examples of strengths and weaknesses. It was noted that M,D, seems to
have a fundamentally sound basis for further, fairly rapid, expansion of his reading
ability., His slight diffidence in class was mnoted and seen as somewhat of a reaction
to earlier school actions in the opposite extreme,

Permanship. Attempting to refrain from casting any unfavorable inferences upon
M.D.'s previous school, it was noted that in handwriting he had his greatest diffi-
culty last November when he first entered this school, The example of his first
work produced did seem to be slightly shocking to the parent although when this was
followed with samples of work several months latex it was evident that she could

readily see the improvement.

Arithmetic. The projector was also used to show some of the child's work in
arithmetic which was quite "average'.

Health resume. A resume of the health actiones M.D, has encountered at our
school was presented with especial emphasis upon the necessity of his having his
hearing tested next fall. While the teacher has no particular reason to question
his auditery acuity, this evaluation is one that is extremely important for every
Beginner to have. It was pointed out that he missed it this year while entered in

his previous school.

Impressions of parent. M.D.'s mother seemed quite interested, and linguistical=~
ly able, in the presentation of the child's work. One received the impression that
she was well aware of the implications of the explanation. There was one question
she asked the teacher that quite stumped him: What kind of work was the child doing
in drawing? It had never occurred to the teacher that anyone would attach any
particular importance to such a skill and in fact such has been definitely dowm
graded in M,D,'s classroom in favor of reading and writing. Unfortunately there
was not a single drawing in his file for presentation on the opaque projector either
although there undoubtedly would have been had he not come to our school in the
middle of November, by that time the Beginners had left drawing pretty well behind
them, One would rather think that M.D.'s mother is a type of person who pays more
than lip service to the importance of education and one that can, and will, take a
continuing interest in her son's further academic progress.

4, N.J., A BEGINNER

The parent-teacher conference pertaining to N.J. was held from 7:34 to 8:36 on
the evening of March 13, 1962, It was attended by both her parents, her older
sister, and the child herself.,

Tmpressions., During the conference very few corments were offered by the
parents, In fact the only time the mother responded at all was to a direct question,
It would appear that they are satisfied with the child*s progress in school. ’
Probably the main point brought out in the meeting was N.J.'s general status,
academically, in her class: she is quite an "average" studant, neither excelling
in her studies nor at the slow end of the class,

5. G.G., A BEGINNER

The parent-teacher conference pertaining to G.G. was held from 7:32 to 7:58 on
the evening of March 23, 1962.

Rapport lacking. Although the mother seemed interested in the explanation and
presentation of G.G.'s work, she did not have any questions concerning it, It was
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difficult to establish rapport and in truth such was not accomplished to the satis=~
faction of the classroom téacher,

Faulty impression? It would appear that his mother was all too quick to equate
G.G,.'s satisfactory work to superior performance in her mind., Although he can
justifiably lay claim to the former status he by no means excels,

6. S.L., A BEGINNER

The parent-teacher conference pertaining to S.L. was held from 5:35 to 6:35 on
the evening of May 11, 1962, His aunt and her two preschool age children and two of
S.L 's younger sisters attended in addition to his mother,

Difficult enviromment. With four children in attendance (whose ages were:
3 years 11 months; 3 years 3 months; 1 year 1 week; and 11 months 3 weeks) it was
rather difficult, to say the least, to maintain an atmosphere conducive to a
presentation of S,L.'s academic progress during his first year in schooi.

Data presented. The teacher did, however, manage to illusirate his comments on
the child's read'ng with a tape recording and on his writing and arithmetic with
examples shown by the opaque projector. It was pointed out to the mother that S.L.'s
main problems in both language and reading thus far have been "lazy lips” and a
diffident attitude. 1In each area he has shown improvement and it is anticipated
that he will be able to more closely live up to his apparent abilities in the future,
When asked about his lisp while the child is speaking Apache, his mother said that
he has no such difficulty whatsoever, It may be that his school speech anomaly is
being magnified by the child’s habitually diffident attitude.

Impressions. S.L.'s mother said very little during the conference, so little
that the meeting was actually less of a conference than a monologue on the teacher's
part n attempting to explain a bit about the child's progress in school this past
year, His oldest sister (who is 3 years and 11 months) did show very definite signs
of being less timorous about the teacher than she has been previously, During the
meeting she felt quite at home and did conduct herself as a four year old has every
right to,

Evaluation, Unfortunat:ly ‘his conference could hardly be classified as an out-
standing success, While it .- ~oped that the mother took away from the meeting a
somewhat better idea of the quality of work S.L. is doing at the close of his first
year in school, one can not feel very safe in assuming that she did so. Interesting
and enjoyable but hardly an informative meeting.

7. V.L., A BEGINNER

The parent-teacher conference pertaining to V.L, was held from 5:33 to 6:05 on
the evening of May 16, 1962, In addition to both her parents V.L, herself attended
the meeting along with one of her younger brothers,

Areas emphasized. It was pointed out to the parents that in the Beginners!'
Class the most important academic areas are English and reading.

Reading., An attempt was then made to give an accurate impression of V.L.'s
reading, which is extremely poor, without implying that the child is a total failure
in her first year in school, Most of her difficulties seem to stem from immaturity
and this somewhat difficult concept was explained as best the teacher could,
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Penmanship. The most dramatic evidence of academic progress was shown on the
opaque projector when several examples of V.L.'s handwriting, dating from September
1961 to April 1962, were displayed. The discernable improvement was most evident,

Health., Health actions taken at school in cooparation with Public Health were
also explained,

Socizi development. V.L.'s overweening pugnacity at the beginning of her
school career was commented upon and it was noted that such has been greatly con~
trolled in the school situation now, At this point the mother volunteered that
such actions were usual in the home situation too.

Impressions of parents. The parents' responses to the teacher's presentation
were kept at a minimum thus making it extremely difficult to accurately assess their
thoughts at the time, It does appear that the main thing the teachev was trying to
get across: that V.L. is not a good student but that much of her trouble lies in
immaturity which may mean that she could improve radically later, was successfully

presented,

8, A.M., A BEGINNER

The parent-teacher conference pertaining to A.M. was held from 8:19 to 9:11 on
the evening of April 11, 1962, His mother was accompanied by an adult friend of
hers and also brought along A.M.'s younger brother,

Obiectives., During this conference the classroom teacher had two main ,
objectives: (1) to show the child's mother the quality of his academic work ex- §
plaining that it is so poor as to preciude A.M.'s promotion to the first grade at
the end of the current school year and (2) to explain why tine child has failed in
his first year in school, i.e., because of his miserable attendance record and
probably faulty vision.

Parental respomse. Although the mother was prone to rationalize a bit when
she thought she could, she seemed to accept the fazt that the child's faillure was “
inevitable, It was noted however that both the English and Apache pronunciation i
that A M. achieves at home is faulty which would rather lead one to suspect his '
hearing. Emphasis was placed on the necessity of having the child in school when
the hearing and eye doctors come or he will be passed by (as he was a year ago) much
to his detriment. %

Action., The mother then volunteered to check with the Field Nurse as to when
the eye doctor will next be in the area and to make an appointment for A.M. to be
examined., To this plan of action the classroom teacher gave his whole hearted
support. The latter hastened to suggest that she also check to see if the child's _
hearing could be tested, 3

Prognosis. It is impossible to say just what the prognosis is, While the
mother does show interest in the child and his academic difficulties at times, one
cannot help but wonder just how sincere such interest is and how much is merely
ostentation,

R g et

9, J,T., A FIRST GRADER
The parent-teacher conference pertaining to J.T. was held from 7:30 to 8:48 on

the evening of May 7, 1962, Both parents attended and also brought along J.T.'s
younger sister,
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Areas ncted, It was explained to the parents that the two main academic areas
receiving the most attention, and consequently in which the children are expected to
become most proficient, are reading and language. Unfortunately in both these
fields J.T.'s work has proceeded at such an abysmally slow pace as to preclude his
promotion to the second grade at the end of the current school year,

Samples, To illustrate the quality of the child's reading, the teacher played
a tape recording made the same day om which J.T. attempted to read a selection from
the primer, The New Fun with Dick and Jane, He labored through the story, on page
17, and it was noted that there is one group of this year's Beginners who are cur-
rently on page 108 in the same text, However the teacher seemed quite a failure in
his attempt to point out the disparity between J,T. and his peers in their places on
the continuum of primary school experiences.

Reaction to treiention., It was obvious that the idea of J.T."'s being retained
was not sitring well and the father asked if the child could bring his book home
where he could teach him to read. The teacher immediately accepted such an offer of
interest on the parent's part by telling the father that he could take the book home
himself and while it seemed extremely unlikely that the child could be brought up to
a position where promotion would be possible within three weeks, the teacher would
be in no way adverse to such an attempt being made,

Y o g .

Arithmetic., Tke abominable work the child consistently has produced in arithe-
metic was shown on the opaque projector and while the father noted that he himself
was quite a terror in arithmetic in his ycunger days, he did not offer to tutor his
son at home,

Medical resume., A good deal of interest was displayed in the child's medical
record kept by the school. Much interest and some disagreement between the parents
with the father insisting that J.T. has never been ill a day in his life while the
mother said that he has been in the hospital with diarrhea, etc., and has had the
usual illnesses that children do get, It was noted that J.T. has difficulty hearing }
(healed otitis media) but that his vision is all right. The parents then asked
specifically about his teeth and wanted to know if they are now in good shape. The
teacher was able to tell them when the dentist examined J.T. and when he went to the
dental clinic but what, if any, work he actually had dcne there and what sort of
shape his teeth are in now could not be said.

Impressions of parents. J.T.'s parents quite surprised the teacher at their
volubility and apparent interest in the child's academic progress., Both speak 3
English moderately well (although the father's enunciation is not the clearest in :
the world) and neither is reluctant to do so. The father noted that he attended ]
school in the community and then in California, probably at Riverside from what he ]
gaid, It would appear that the teacher has been grossly underestimating J.T.'s ]
parents although in truth from the child's actions in school during the past two :
years one could hardly have done otherwise,

CHAPTER TII -

A CONSIDERATION OF THE PARENTS WHO FAILED TO PARTICIPATE

While the resumes of the conferences held may help promote a sense of continuity
and permit the children's following teachers to further explore this area with knowl~ ;
edge of what has occurred in previous years, it is thought that perhaps an even more 2
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essential function would be fulfilled by an evaluation of those parental units that
fajled to participate during 1961-62. Such is atteapted in this chapter in hopes
that the information contained will help succeeding teachers encourage greater
participation,

i. A.B., A BEGINNER

A.B.'s parents were invited to attend a parent-teacher conference on May 10,
1962 but failed to appear, The family does have an infant born in 1962 who may have
been ill about the time the conference was scheduled, (It is known the child has
frequently been in and out of the hospital during her brief lifetime,)

School work. Had the parents appeared, the meeting would have shown the rather
high quality of academic progress that A.B. has made as a Beginner, While not an
outstanding student, she is extremely able and even continues showing improvement.

Prospects, This writer would tend to be optimistic about chances for parent=
teacher conferences in the future with this family.

2, B.B., A BEGINNER

B.B.'s parents were invited to attend a parent-teacher conference on March 6,
1962 at which time they returned the note asking that the date be changed, Inasmuch
as the date they selected had already been scheduled for another meeting, the teacher ?
asked them to choose another time and apparently the negotiations became too compli- j
cated for there was no further response from the home, 3
2

School work. B.B.'s academic progress has been quite "average" but because of 5
che parents' high standards and her older brother's exceptional success in school g
during his Beginners' year, a parent-teacher meeting would have to be carefully
conducted, It would be essential to attempt to negate invidious comparisons
between the two children,

e . ..o

Prospects. Chances of meeting with B.B.'s parents in the future are excellent, :
The family is probably the most progressive in the area and the father, who is a {
member of the Tribal Council, is especially interested in his children's progress
in school,

3. E.B., A BEGINNER

,E"n'? ‘—h T AT

E.B.'s parents were invited to attend a parent-teacher conference on March 20,
1962 and asked that the date be postponed about three weeks. Such was done but they
failed to show up at the second arranged time,

oA .
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School work. Had the meeting been held it would have pointed out the extremely ,
high quality of E.B.'s academi: work during her first year in school, She has 3
proved herself to be a most capable student,

- Prospects, This family has had more than a little domestic trouble recently

and at the time of the scheduled conference the father may have still been in jail,
3 Prospects for future parent-teacher conferences are probably fair if the home i
- enviromment ever regains some degree of stability,




4, A.B,, A FIRST GRADER

The school Primcipal personally invited A.B."s father, the mother speaks very
poor English, to a conference with the teacher on May 14, 1962, Failure of the
parents to at%end was not surprising inasmuch as they did the same thing last year
when the teacher invited them to meet,

School work, A.B. is an extremely poor student, in fact this year his teacher
gave him a social promotion to the second grade, and it is thought that the parents
are only too aware of the fact, Thinking that such a meeting can afford them nothing
but a review of their child's atrocious academic work, they probably are resigned to
failure and do not care to have it brought up to them, If they ever could be per=-
suaded to attend a conference the teacher would have to be extremely careful to
magnify any small items in A.B,'s favor, without giving a distorted picture of
abilities, to attempt to regain the fonfidence and good will of the parents. The
father is regularly employed in a local trading post and speeks fluent English,

Proepects. A most challenging family to work with inasmuch as the prospects
for conferences are practically nil. With such a poor prognosis success would be
all the more pleasant, It should also be noted that there are still three younger
children in the family to start school (one in 1962, ome in 1964, and one in 1966)
and that attempts should be made to restore some pride in the family in their
school=home relationships.

5. D.C., A FIRST GRADER

D.C.'s parents were invited to attend a parent-teacher conference on May 2,
1962 to which they replied affirmatively, Then the classroom teacher met her father
the afternoon of May 1 and he said he would try to make it to school the following
day.

School work. D.C.'s school work has been quite sound although she is a most
volatilc individual. She also has a regrettable tendency to be unduly diffident of
her own abilities., If care is not taken she may become more and more involved in a
faulty school relationship (truancy, etc.) as her cousins who live in the same camp
have shown deploraole signs of being all too willing to lead her astray. As much as
this writer hates to admit it, D.C, is rather easily lead in such situations.

Prospects. Chances for parent-teacher conferences in the future seem fcirly
good.

6. L.C,, A BEGINNER
L.C.'s parents were invited to attend a parent-teacher conference on March 9,
1962 and although they returned the letter agreeing, they failed to meet at the
stated time,

School work, In school L.C. has been quite an "average" student with not much
of anything to distinguish him one way or another,

Prospecis. The child's home situation is largely an unknown quantity, He has
a stepfather and infant brother by his mother's current marriage. The family also
geems to be materially well off but the personalities of the two adults involved
(although the mother's would be the only one of much value in this particular
instance) have not been assessed by this writer, It is thus unknown what the
prospects for future meetings would be.
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7. T.C., A FIRST GRADER

T.C.'s parents were invited to attend a parent-teacher conference on May 5,
1962 but there is some question in the teacher's mind as to whether the child ever
took the letter home asking them to come in. This in light of the fact that his
mother did accompany another child's mother (her sister) to a confevence, T.C.'s
personality is just the type that would fail to ueliver his own invitation too.

School work, The child has consistently achieved less well than his apparent
innate ability would seem to justify during the past two years. During 1961-5Z he
also developed an ever increasingly resentful and sullen attitude toward the school
situation in which the quality of his academic work deteriorated. If he failed to
get the invitation home to his parents there was probably good reason for it,

Prospects, 1In the future it is suggested that any invitation to a parent-
teacher conference be especially delivered by the teacher in person. If such be done
the parents will probably respond as both are quite fiuent in English and seem to be
interested in the child's progress in school.

8. C.C. and J.C., BEGINNER AND FIRST GRADER

C.C. and J.C.'s parents were invited to attend a parent~teacher conference on
March 16, 1962 but failed to appear. That they did not come was not at all sur-
prising when one considers C.C.'s background. What was encouraging was the fact
that C.C, seemed to think there was some possibility of them attending.

The children's schcol work., J.C. has acquitted himself a bit below par as a
first grader while C.{. has gotten off to as good a start on her school career as
one could wish for considering her various physical ailments.

Prospects, While it can not honestly be said that there would appear to be
much chance of the parents accepting invitations to conferemces in the future, it
does seem likely that such have a better chance in 1962-63 than they had in 1961-62,
Much patience is needed here,

9, F.C., A FIRST GRADER

F.C.'s parents were invited to attend a parent-teacher conference on May 12, :
1962 to which they responded by having the date moved ahead one week, That after-
] noon they failed to appear though. Lack of transportation may have played some role
in their not showing up inasmuch as they live a good two miles from the school.

e i

€ School work. During the past year F.C, has proved herself to be without a
doubt the best student in the first grade section (admittedly the "glower" group)
in which she found herself, She is no siouch of a student even compared to all
first graders in the school,

~J Prospects, The chances of getting her parents to come to a conference do not
! gseem to be too good although a teacher who could sufficiently inspire their confi-
dence might get results, While continued effort seems advisable one ought not be

too disappointed if scant progress is made,




10, M,E.,, A BEGINNER

M,E,’s mother and stepfather were invited to attend a parent-teacher conference
on March 7, 1962 but they failed to appear. The stepfather in particular is an
unknown quantity in this family inasmuch as he just married the child's mother in
the latter part of November 1961,

School work, With the exception of the latter part of November, all of
December, and the early part of January when she was supposed to be in school cut=-
side the community but was actually out and then ill with scarlet fuver, M.E. has
attended regularly and has shown herself to be a most sound student. One definitely
feels she has the innate academic potential to excel if her home conditions can be
maintained in decent shape.

)

Prospects. In considering how likely it is that this family will be willing to
meet with M.E.'s teacher in the future, one needs more information about parental
attitudes than is now available, At least there is no reason to believe the family
is hostile to the school,

11, C.G. and M,G., BOTH FIRST GRADERS

These children's parents were invited to a parent~teacher confereice on March 15,
1962 but it was later learned that they probably were mot at home at ti: time, It
seems that both parents and the preschool age children stayed at Oak (:g:o:rn during
much of the spring of 1962 while C.G. and M.G, were living with relativag,

Their school work. Had the parents been in a position to attend the conference
it would have been the teacher's somewhat difficult duty to explain that neither
child is so much as an “average" student, M.G. is probably a bit less able than C.G.
although they both appear to be performing not much below their apparent acadzmic
abilities,

Prospects. In future attempts to get the parents to a conference, one gshould
keep in mind their past actions in living away from the community and be sure to
determine if they are actually in the area or not. The mother speaks very little
English with the father doing a bit better. Prospects seem fair for getting them
to a conference in the future,

12, P.G., A BEGINNER

P.G.'s parents were invited to a parent-teacher conference on May 14, 1962 to
which neither one responded, irdeed P.G. herself was absent on May 14, Rumor had it
that the mother was incapacitated with a sore foot during some of the second
semester but whether this had anything to do with their failing to appear one can
only speculate,

School work, A disappointingly poor student, it would have bLeen the teachez's
unpleasant task to point out her many weaknesses as well as few strengths had the
parents come,

Prospects. An acquaintance with the home situation in general tends to make
one none too optimistic about getting the parents in to a conference. The mother
speaks English poorly and the home environment is less progressive than many. If a
meeting could be held with this family, the instigator of such should feel justly
proud of his accomplishment,
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13, G,H., A FIRST GRADER

G.H.'s parents were invited to a parent-teacher conference on March 19, 1962
which they accepted but for which they failed to appear. About this time the family
was making frequent trips to the san where the preschool age boys along with other
relatives were being treated for TB., This added to the fact that the baby, who was
born on Nov. 15, 1961, may have been ill off and on probably accounted for their

failure to attend the confereance.

School work. G.H. is about an "average" student, A person who maintains good |
work habits, it is disheartening at times to observe the meagre results she obtains i

from such conscientious effort.

Prospects. Although this writer has found the mother to be rather surly on
occasion, G,H.'s father speaks excellent English and is the sort of person one would :
think would make a likely participant in a parent-teacher conference, Future ‘
attempts to arrange such a meeting probably will bear fruit, 5

14, H.I., A BEGINNER |

A H.I.'s parents were invited to a parent-teacher conference on March 8, 1962 at
which time they positively declined to meet. Such an outright rejection was brought
back to school by only two children in the class,

School work., Extremely difficult to evaluate, H.I.'s school work can at least
be said to be “average" although the child is of such a withdrawn nature that one
tends to equate any academic performance at all with success, On objective measure-
ments the child did fairly well while his classroom participation was poor,

A g S
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Prospects., With such an outright refusal to participate in a conference in
, 1961-62, one would think that perhaps more groundwork might be needed before tender=
/ ing another invitation, Then too such a new request for a meeting might well be

delivered in person.

15, V.L., A FIRST GRADER

V.L.'s parents were invited to a parent-teacher conference on March 26, 1962,
3 The paternal grandmother seems to be quite a power in this family. In preparing for
A a meeting one might do well to cultivate her rather than V.L.'s actual parents.

School work. V.L. is, without a doubt; an extremely poor student, Had the 3
parents come, the teacher would have had to look long and hard at her cumulative
folder to find anything encouraging about the child's work,

TR 8 e AT

Prospects, Chances for future conferences look none too good., That is not to
say they are impossible, Just improbable,

16, E.,L., A BEGINNER

- E.L.'s parents were invited to a parent~-teacher conference on Febiuary 26, 1962.
‘o The mother had visited the classroom during a Valentines' Day party on February 14,

School worke E.L.'s school work has been excellent throughout the 1961-62 year,
In addition to her unquestioned academic abilities, she probably displays more sound .
judgment in the class than anyone else, An extremely capable human being and ;

~€ exceptionally fine personality.
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Prospects. It should be relatively easy to get E.L.'s parents in to a con~
ference in the future., In fact it was quite surprising, and disappointing, when
they failed to appear during the past year.

17. M.M., A BEGINNER

M.M.'s parents were invited to a parent-teacher conference on May 11, 1962.
They neither came nor returned the invitation declining the meeting,

School work. M.M. has a great dezl of emergy and intelligence to be used but
her teacher has, and will have in the future, a job in channeling these abilities
into constructive achievements, She does not excel academically but does better :
than one might think when one can manage to pique her interest and adequately moti-
vate her., Keeping her progressing in a satisfactory mamner is a touchy business
but it can be done,

Prospects. There is no reason this writer knows of that should make it too
difficult to persuade M.M.'s parents to attend a parent-teacher conference in the
future,

Lo e LA A Rt

18, J.N., A BEGINNER

J.N.'s parents were invited to a parent-teacher conference on May 17, 1962, :
It was later learned that her father is working away from the community. Whether {
the mother had no one to leave the younger children with or not is unknown but at
any rate she did not attend the proposed conference,

School work., J.N, only spent the second half of the year at this school. The
quality of her work declined markedly as soon as she got back into an environment
where Apache was spoken frequently on the playground and in the community in general,

Prospects., It would appear, from school records, that the parents had one
conference in the other school with J.N.'s previous teacher, Whether such was
successful or not could hardly be determined from the checklist received in her
folder from her former school.

19. P.P., A BEGINNER

P.P.'s parents were invited to a parent-teacher conference on May 12, 1962,
They failedf;o appear which was quite a disappointment to the teacher inasmuch as he
had assumed ‘they would attend from past dealings with them, However, at about this
time P.P.'s mother started working regularly ia a local store and the following
night there was a big wedding at the church in which the family is active so such ]
may have combined to push the importance of the conference into the background, )

School work. P.P, is an excellent student, Had the parents attended the i
meeting the teacher would have had occasion to show them academic progress of which
he is extremely proud,

Prospects. It would seem very likely that P.P.'s parents can be persuaded to
come to a conference next year,
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20, R,P., 4 FIRST GRADER

R.P.'s father was invited to a parent-teacher conference on March 24, 1962,
Although his father is still living, R.P. is probably more of an orphan than not and
it was extremely doubtful when the invitation was issued whether there would be any
response: there wasn't,

School work. As a student R.P., leaves a good deal to be desired. As a person-
ality one could hardly ask for a finer person, His academic potential seems to be
limited and he is terrifically slow in his work,

Prospects. To meet with the child's father would seem to be quite a formidable
assignment, It is not likely that such will be accomplished easily.

2l. A.Q., A 3EGINNER

A.Q.'s parents were invited to a parent-teacher conference on May 16, 1962,
Both speak good English and both are well able to profit from such a meeting.,
Neither attended although they live just across the road from the school.

School work, During the second semester A.Q.'s school work deteriorated con=
siderably, He appeared to be attempting to trade on a "halo" effect from the sound
academic progress his older siblings have made in the past. This writer is very
much unimpressed however and when stripped of this familial reputation A.Q., found
himself in difficulty in school. The opinion of the majority of adults with whom he
comes in contact seems to be that the child is just too 'cute" for words. This
doesn't help any either,

Prospects, One is inclined to doubt the actual sincerity of the parents in
their championing of education., They appear to want to believe in their family's
reputation rather than objectively consider each of their children's abilities., It
may be better to let things be than attempt to accurately inform them of the
quality of A.Q.'s school work,

22, D.T., A FIRST GRADER
D.T.'s parents were invited to a parent-teacher conference on May 5, 1962,

School work, In reality thLe teacher did not feel too bad about the parents’
refusal to meet inasmuch &8 it would have been his unpleasant duty to inform them
of D.T.'s imminent failure as 2 first grader and to point out why he was failing.
This would have been all tle more difficult when one considers that the child had
perfect attendance for the ycar,

Prospects. These parents should be willing to have a conference with the
teacher, Whether they will or not is anyone's guess,




CHAPTER 1V

PARENT-TEACHER CONFERENCES AS AN ADULT EDUCATION MEDIUM

In considering parent-teacher conferences as a medium, one must set aside the
all tro easily stereotyped idea that adult education is a process in which only
groups of people are involved, While this is often true, work with one or two
adults at a time is, however time consuming, & sound adult education procedure.
When predicated upon this assumption, che efforts described in this paper are
legitimate attempts in the field of adult education,

1. ASPECTS AND APPLICATIONS OF PRINCIPLES

Recognize need, It would appear that the sine qua non to a successful program
rests on the premise that the adults to be involved must recognize a need for the
education to be made available, The logic underlying this assumption: that adults
are not a captive audience and will simply disassociate themselves from the program
(1f they ever associated with it in the first place) is irrefutable and patently
clear to anyone considering the area., The question then arises: Did the adults
involved in this study recognize a need? Obviously 71%, those whn failed to attend
the conference scheduled for them, did not while 297% did as evidenced by their
willingness to attend such a meeting in the first place, To this writer's way of
thinking when a parent takes the time to come to the school to listen to, and it is
hoped to discuss with, the teacher the quality of academic progress his particular
child is making, such constitutes prima=-facie evidence of a recognition of need and
the initiative passes to the teacher for the presentation of materials pertinent to
the situation,

Learning should be practical. The second tenet to be considered in a success=
ful program of adult education would probably pertain to the practicability of the
material encountered. As a corollary to this, it has been repeatedly pointed out in
class that Indians are, by and large, oriented to the presert with scant apprecia-
tion for the future. Implications for parent-teacher conrerences should be obvious:
is the material of personal, practical interest and is emphasis placed on the im=
mediate situation in which the child being discussed finds himself? Holding con=
ferences on an individual basis (and only once has this teacher ever been asked if
other parents would be present also, perhaps the adult thought there would be
comfort in numbers) it is possible to focus all attention directly upon the child
under consideration., Indian parents in this respect are perhaps a bit easier to
work with than non-Indians inasmuch as they have less of a sense of their child
being in competition with his peers. Seldom will a parent wish to draw comparisons
(usually invidious) to other children except possibly in instances where siblings
are close together in age, It is the teacher's responsibility to emphasize, as
indeed he wishes to do anyway, the immediacy of the data being presented inasmuch
as he is all too aware of the poteutial for change in the quality of children's
school performarnce.

Promotion of responsibility., If the promotion of the necessity and desirabilie
ty of the acceptance of responsibility is important in adult education in general,
it becomes vital to any such program dealing with Indian people. The paternalistic
system under which such persons have had to conduct their affairs for so long can
give way with a minimum of discord only if there are attempts made in the various
aspects of Indizn life to systematically inculcate attitudes of acceptance of
responsibility for areas which heretofore have perhaps been thought of as the
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rightful province of this or that external agency. When all is said and done this
is probably the very heart of the parent-teacher conferxences: an attempt to ac-
curately inform the parent of the quality of his child's work at the present time
tl.-t he may be able to help guide thz child throughout his school career (after all,
no one teacher can be involved forever) and develop in the home situation the
capacity for guidance in such depth as only a parent is capable of rendering.

2. EVALUATIVE CRITERIA

Physical enviromment. A relatively minor point in judging the effectiveness of
a conference but one that must be considered, is the physical enviromment in which
the meeting takes place. Without going into detail, it should be such as to b:
conducive to the parents giving their full attention to the teacher's explanation
and in like fashion the teacher able to give his full attention to the comments,
attitudes, and nuances of feeling exhibited by the parents. It would seem not il-
logical to conclude that anything which contributes to such an environment is help~
ful while elements that distract, though possibly of value (as in the case of pre-
school children competing for their parents' attention), do function to the
detriment of a sound parent-t:zacher conference,

Participation., Another criterion which may be judged with relative objectivity
is the degree to which the parents actively participate in the conference. The word
"actively" is here interjected to distinguish mere participation by a person's
presence (which is however an absolutely necessary first step) from participation on
a higher level of involvement, i.e., asking questions, elaborating on the teacher's
statements, and volunteering information pertaining to the child's background,

Teacher's understanding enlarged. A more compiex criterion but one that does
allow fairly objective evaluation is the degree to which the teacher has had his
understanding of the child and/or home siiuation and prcschool experiences enlarged.
In this regard one must bear in mind that a parent-teacher conference was never
designed to merely provide a one way flow of information: from the teacher to the
parent, but as a mutual exchange of knowledge pertaining to the child under dis-
cussion, Viewed in this light, the teacher will often find he gains as much in this
field of adult education as does the parent,

Parents gain in understanding. Finally the most important and most difficult
criterion of successful parent-teacher programs is the degree in which the parents
gain a more accurate knowledge of their children in school, i.e., of both their
academic and social behavior., For this assessment of the value of any particular
conference one must usually rely solely upon the teacher's impressions which, one
hopes will be found more on the accurate than inaccurate end of the continuum,
Sensitivity to the parents and their feelings is vital and a part of a good teacher
that can be theoretically gained only up to a certain point with refinements in
ability being gained only from actual experience,

3. EVALUATION

Conferences rated. Having held nine conferences during the past academic year,
this writer feels it desirable to attempt some evaluation of their quality rather
than merely focus attention on quantity. An attempt to do this has been made on
the following page where each meeting is rated against the criteria previously
stated,

Summary of quality. Any consideration of the quality of the conferences as
reflected by the ratings they received immediately points up the great potential for
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improvement. Although it would appear that the fourth category: "Parents' under=-
standing enlarged?" stands in need of the greatest improvement, it must be remembered
that this area is the most subjective to evaluate and thus open to the greatest
degree of error.

4, WAYS TO IMPROVE MEETINGS

Personally invite parents. In considering ways in which parent-teacher con-
ferences might be more effectively handled, one immediately thinks of the value in
personally inviting the parents instead of sending a note home from school, It is
thougnt that such a procedure would more forceably point out the importance the
school attaches to such meetings and would allow diffident parents an opportunity to
be reassured by the teacher as to the nature and function of the proposed meeting.

Remove program from school, The second suggested procedural improvement may
strike one as a paradox but actually is not: remove the meetings from the school
situation., This writer has, at a different scrool in the past, conducted his con-
ferences in his home (once even held one in the home of a child) and found that such
an arrangement brings into play a most powerful stimulus for having the meeting in
the first place: the curiosity of the parents and children to see the teacher's
living quarters, It should be noted here that no attempt is made to exclude chile
dren, even the subiect under discussion, from the conferences (although when the
latter is present it does make it more difficult to speak candidly) and often such
meetings really are parent-child-teacher affairs,

Provide refresiments, Also found to be of value from past experience is the
provision for refreshments (cookies and milk or ice cream, no soda water at our
conferences). This especially is appreciated when the child is present, as usually
happens when the meeting is away from the classroom.

5. PROGNOSIS

Having used parent-teacher conferences with (primarily) Indian parents during
the past six years, this writer is thoroughly conviaced of the value of such an
adult education program. To use the device does require time and effort but the
results produced have always seemed to far outweigh the attendant inconveniences,
This type of adult program seems to have definite potential,
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A CASE STUDY IN FRUSTRATED ADULT EDUCATION

By
Benjamin Bennett, Jr,
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[ﬁajor portions of this xeport have been deleted
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A SITUATION IN WHICH ADULT EDUCATION BECOMES A MUST

This paper, a case study in frustrated adult education on the Fort Apache Indian
Reservation, is concerned primarily with a child who began her school career in the
fall of 1961 at Cibecue Day School handicapped by geveral physical anomalies., It
soon became evident that for most effective learning, to say nothing about most
effective living, she should spend some time in the hospital having the nature and
extent of her afflictions assessed, To such action her mother was adamantly opposed
while the father, as is customary, deferred the decision to his wife, This paper,
written by the child's classroom teacher, reviews her first year in school and the
attempts made to help alleviate her various physical ailments by getting permission
for medical treatment, Education of the mother, which in 1961-62 was unsuccessful,

constitutes the adult education facet of the paper.
I, BACKGROUND MATERIAL “*~ ° = -

The reservation, Corina Case, the subject of this study, lives in Cibecue,
Arizona which is situated in the western porticn of the Fort Apache Indian Reserva=
tion being the primary settlement west of US #60. The reservation itself 1is:

e o o approximately 75 miles long from east to west and
about 45 miles wide from north to south in the extxegmes
and contains 1,656,698 acres or 2,601 square miles.

Elevation in the Cibecue Valley is about 5,000 feet although as one proceeds along
the fourteen miles of road leading from US #60 to Cibecue proper aa altitude of
7,000 feet is reached before the descent into the valley.

Cibecue. The community traditionally has a population of 750 persons although
this figure is probably a bit low at the present time, A circle with a three mile
radius drawn from Knapp's Trading Post ~ The Lutheran Church would probably encompass
most of the residents of the area. (The map on the following page, while not drawn
to scale, does represent about six miles of area along the Cibecue River). The area
has been, and still is relatively speakiung, somewhat isolated by the fourteen miles
of not too improved road leading out to US #60. Illustrative of this situation is
the fact that mail reaches the rural substation, located in Cooley's Trading Post,
only three times a week, Also indicative of the semiprimative condition of the area
is the fact that electricity was brought into the community only in the late 1950's,
telephones (other than the govermment iine) in 1961, and water to the various homes
in 1962, Such a physical enviromment has left ivs mark upon the people of the com-
munity who display a provincial quality to a degree unheard of in the other main
population centers of the reservationm, i.e., Whiteriver, Fort Apache, East Fork,

Canyon Day, and North Fork.,

Corina and her parents. Corina is one of three living children of Dewey and
Lucy (Gooday) Case. The child's main physical difficulty comes from the seizures to
which she is susceptable and for which the Public Health personnel wish to hospital-
ize her in an attempt to determine the cause. This, however, is only one of her
ailments: she also had trachoma in December 1961, has a congenitally dislocated hip,

1The White Mountain Apache Tribal Council (comp.), The White Mountain Apache
Indians, p. 2.
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and has a chronicaily infected ear, Her father was originally a San Carlos Apache
although he was adopted into the White Mountain Apache tribe on March 4, 1940, His
mother, Corina's paternal grandmother, is now 83 years old and lives in Cibecue,
The child's mother, Lucy Case, is from a local family,

Persons involved in the study. During her first year irn school Corina has been
probably more intensively studied than any child in her class, Persons involved in
the attempt to help mitigate her physical anomalies and see her succeed in school
to the best of her ability were:

Name

Status

Bennett, Benjamin Jr,

Bowersock, Dr,

Byrd, John M,

Caras, Mrs, Alice
Case, Dewey

Case, Jack

Case, Lucy
Drury, Miss
Fleshman, Dr, J. Kenneth

Harris, Eldon H,

Hughes, Mrs, Viola

Hanson, Dr.

Kell, Warren

McDonald, Miss

Yee, Dr,

Corina's classroom teacher, First came to the
Fort Apache Reservation in the fall of 1956 as a
classroom teacher.

A Public Health doctor stationed at Whiteriver who
had occasion to advise about Cor:na's physical
health., ’

The reservation principal during the child's first
year in school. Was reservation principal for the
five years preceding Corina's entry into school and
transferred to the Papago in June 1962,

A social worker from Whiteriver,
Corina's father.

Corina's uncle (a brother to her father) who first
mentioned the child's seizures to the school,

Corina's mother,
The local (Cibecue) Public Health Field Nurse.

The Medical Officer in Charge of the Whiteriver E
Indian Hospital during 1961-62, ]

The principal at Cibecue Day School during
Corina's first year there.

The coordinator between medicine and education on
the Fort Apache Indian Reservation,

A Public Health doctor who advised about Corina's
health.

The audiometrist who evaluated Corina's hearing.

A dental hygienist who put a topical application
of stannous fluoride on Corina's teeth.

The Public Health dentist.




Summary, With the nature of Corina's physical difficulties so obvious and the
personncl engaged, to a greater or lesser extent, in attempting to educate the
parents to an acceptance of suitable medical action (in this case merely an evalua-
tion of her condition), one would think that such a feat in adult education might be
accomplished with a minimum of difficulty. In thinking so one would be very much
mistaken too. Corina's mother never did conmsent to having the child hospitalized in
1961~-62, From this criterion the attempt at adult education was a failure, however
there did seem to be some progress made during the year in establishing better rap-
port between the mother and the school and to this extent one can feel encouraged
that perhaps the following year will see a breakthrough that will materially benefit
the child., At any rate, Corina's cumulative record information on the 1961-62
school year follows presenting as detailed a summary as is possible to obtain con-
cerning the child and her work as a Beginner,

SUMMARY, EVALUATION AND PROGNOSIS

Bearing in mind that it is much easier to come by hindsight than foresight, an
evaluation of the past year's actions in attempting adult education with Corina's i
mother will be essayed. ;

I. SUMMARY

Need for education, 1In this particular situation almost all of the work has
been in that area which actually amounts to pre-education education, i.e., an %
attempt to get the parent to realize that there is an area (in this case Corina's 1
physical difficulties) in which education is needed, Depending upon how one defines F
adult education, it may be said that the process for such was almost entirely in
the preliminary field during 1961-62,

Need recognized by whom? The fact that Corina's mother did not recognize the 1
need for education pertaining to her child's physical conditions presaged the diffi- ;
culties which arose all too soon, The entire attempted educational process was ‘
predicated upon the classroom teacher's recognition for such as a means to a i
desirable end, i.e.,, Corina's hospitalization. One does not have to be long in ;
Education 522 nor in the field to realize that such is fundamentally a very shaky '
premise upon which toc build,

Attempts to effect education. Beginning September 19, 1961, when Corina re~-
ceived her regular school physical examination, both the medical personnel and
education people tried to persuade the mother of the value to the child from
hospitalization., The most obvious difficulty to over:come was inertis and the ;
mother's orientation to the present to the detriment of the child's future, The 1
classroom teacher strongly suspected that such were not the sole hindrances to
action but that the mother must have some reason based on more concrete happenings
to justify her antipathy toward medicine on the reservation. Such was the cause for
the meagre background research he was able to accomplish but no such reason turned
up.

S
1

1I, EVALUATION
Aim, The aim in this program of attempted adult education was quite simple:

to get the mother to consent to the hospitalization of her child. Though it may ,
sound like a paradox, the teacher does not for a moment doubt that Mrs, Case is a
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sincerely interested in the welfare and best interests of her daughter., (In this
regard he looks favorably upon the dance held for Corina on February 24-25, 1962 as
some evidence that the parents are at least trying to do something for her however
much the efficacy of their methods may be doubted.)

Assets and liabilities, Bearing in mind the very tangible aim, it would
probably be of value to consider those attitudes working for and against the reali-
zation of it:

TABLE 3
ITEMS FOR AND AGAINST HOSPITALIZATION

Items in Favor of Hospitalization Items Working Against Hospitalization
1, Improvement in parental attitudes 1, The mother's unawareness of the
toward medical personnel, potential of mcdern medicine to allevi-

ate her child's physical anomalies.

2. An awareness of, and apparent 2. The mother's evident distrust of, and
interest in, the child by the lack of contact with, the hospital
medical and education personnel facility at Whiteriver,

on the reservation,

3, The mother's increasing interest in 3. The mother's orientation to the present

and willingness to participate in time to the neglect of the future.
school activities, e.g., open house

attendance, visiting the class at 4, I11 advised attempts to encourage action
nocn on the last day of school, by the child's father's relatives who
friendly (at least not hostile) are prone to prove most intolerant of
reception when the teacher visited Indian methods in medicine,

the home in June 1962 shortly
after school was out,

Procedures used, During the year both medical personnel and school people have
spoken to the parents in an attempt to point out the desirability of hospitalization
for Corina. Inasmuch as this writer was not present at such interviews, it is
impossible to report on the atmosphere in which they were conducted,

Progress made, While the primary aim in the education program for the mother
wag not realized, it can be noted that the family at least became more friendly in
their reception of the Field Nurse and the mother evidenced less hostiiity toward
the school eituation as the year drew to a close,

Suggested procedures, During 1962-63 the problem remains essentially the same:
how to get permission for Corina to be hospitalized. An attempted multiple approach
attack was unsuccessful last year but this writer still believes it to have some
merit if such are coordinated by the individual most logical to do so (in this case
the Field Nurse). An attempt to interest the mother in the hospital in an imperson-
al way might prove of value: perhaps a group of women might be invited to visit
and learn about iis operation, It would also seem not unreasonable to get together
all personnel (whether from BIA or HEW) interested in this particular case to fore
mulate a plan of concerted action and then keep all persons informed as to the
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progress, or lack of it, as such is put into operation, This business of petty
jealousies among government personnel as to jurisdictionsl areas does nothing to
further the cause for which we are all working,

III. PROGNOSIS

There are so many unforseeable turns that this attempt at adult education conuld
take that it is impossible to venture more than a guess as to its prognosis, Suce
cess can be inevitable unless apathy on the part of school and medical personnel
gains the upper hand in which case one can write off the entire project. At the
present time (June 1962) there is an awareness of Corina's difficulties but unless
such is actively maintained, new employees with undoubtedly gocd intenticns but
perhaps no knowledge of this situation, will replace those now in the area and
Corina may well be lost in the shuffle, Although the situation is not at all
impossible it will require concerted and continuous effort on the part of those
involved and may necessitate the expenditure of such effort long after the point
where many persons would wish tc cease trying., The medical and educational
personnel would probably do well to remember that defeat only comes to those
who admit it and act accordingly.
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PART X

{IISTORY AND BACKGROUND
I FORT APACHE INDIAN RESERVATZON
'g This short historical sketch will begin with the establishment of the reserva-

tion and with the events that have followed during the last 90 years, By implica=-
tion, however, a certain amount of earlier history will be brcught to light,

g o

) Numerous tribes, bands, clans, and families have been more or less loosely

: placed under the single name Apache, The derivation of this name has been supposed
as much by the whim of the student as by sound evidence., The terms Apachu
("strangers") and de Nabahu ("of the cultivated fields') appear to be as clese as |
word similarities can come and still offer a convincing explaration for the origin j
of the names of the Apache and his cousin, the Navajo.

ll Perhaps because of the rather loose tribal organization which has characterized
f the Apache, nothing can be said about him that could not, with ample evidence, be
,! obliquely disproven by using as an example another Indian camp on the other side of
the hill,

Camp Goodwin in Graham County, in an effort to locate a camp site which would be
1 free from the then prevalent malaria, selected the spot located on the White River
some 25 miles south of the present town of McNary, Afier a series of name changes,
} this camp became known as Fort Apache, During this same year, Major Green reported
that it would be feasible to set up a reservation for the various Apache tribes.

! In 1870 Major John Green, who was at that time the commanding officer of

} This resulted in the establishment by Executive Order in the winter of 1871 1
the Fort Apache Indian Reservation. The reservation included numerous more or less
related tribes of people who had little in common aside from biological similarity
and lack of extensive group organization, The reservation was established to in-

] clude tribes from far and wide, including Arivaipa, Chiricahua, Coyotero, Mimbreno,

} Mogollon, Pinaleno, and Tsiltaden Apaciies, and comprised 1,681,92C acres.

The failure of the government to recognize the type of tribal organization

N which characterized the Apaches led to trouble when these people with their ancient

! customs and emmities were put under a severe strain as they were indiscreetly herded
) together. When one hears today that old group distinctions have nearly vanished,

¥ in the light of those group distinctions that still exist, it seems small wonder :
that Major Green's reservation didn't suddenly go up in a vapor, !

A Typical of the Bureau of Indian Affairs' remote-control system, it now appears :
A that there was little chance for success. ;

¥ Although many of the Apaches had been effective as Army Scouts, the best were ;;
B ill-qualified (or so it was supposed) to hold down jobs, Those who had engaged in -
i actual warfare with the Whites were not ready to give up their way of life,

It was finally decided to further break down the Indian's resistance by
dividing some of the tribes from their leaders and shipping them to distant points
as far away as Florida, One cannot help but believe that this had the effec: of
literally "knocking the tribe's brains out," We have little doubt but what many
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present~day aptitude problems are more than just imagined--they are real and have
been aggravated by subsequent consanguine merriages, Today we know that aptitude is
hereditary as well as envirommentally-influenced, and the elimination of the most
intelligent leaders from the tribe surely must have produced its ill-effect on the
tribal gene pool. There exists a real eugenics problem which will be solved only
when recognized,

The White Mountain Apaches hkad been considerably less troublesome and as a
reeult received what would have been considered favored treatment. Their chief,
Alchesay, was allowed to remain with them. Present~day accounts of those people who
were close to him or whose parents were, portray Alchesay as a fine gentleman and a
true diplomat., He was very active not only as a scout himself, but as a recruiter,
and undoubtedly his wisdom saved much neediess bloodshed.

In 1892, the first school was started for the White Mountain Apaches in a
barracks., Its first attendance consisted of some 30 boys.

One of the chief problems facing schools was the vast distances to be covered
together with adverse weather conditions, This gave rise tc the logical but some~
what ineffective boarding schools. Despite these handicaps, through the years,
education for all Apaches has become a reality. The Theodore Roosevelt Boarding
School at Fort Apache has continued in some form or another to the present day., In
1911 a chain of migsions was established by the Lutheran Church and still continues
to operate a school,

At the present time there is also situated in the heart of the reservation at
Whiteriver a public elementary school, and the most recent addition is the new
public high school which is named after the last chief, Alchesay, Another public
elementary school is now under construction at Seven Mile, close by to Ft. Apache.

Today there are a number of White Mountain Apaches involved in numerous phases
of higher education and adult education. With the establishment of a public high
school offering an effective curriculum, it is now possible for many young Indian
men and women to avail themselves of college education off the reservation,
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PART 11

PRESENT COMPOSITION OF THE COMMUNITY

In order to establish a functional cross-section of the community, it would
perhaps be much better to conduct a more comprehensive survey than 1is within the
scope and purpose of this paper,

The present survey was conducted by a classroom teacher, Mrs. Beryl H.
Montgomery, in her Fifth Grade class at the Whiteriver Public School at Whiteriver,
Arizona, I will attempt to arrive at a reasonable description of the community by
relying freely on the results of her survey together with my own obgervations., In
Mrs. Montgomery's survey, she furnished a question sheet to be filled out by stu- ¢
dents. Further information was obtained by direct interview, Actually, there were
two groups involved, Of the two groups, approximately 85% actually completed the
survey., These groups consisted of 32 Apache children in Mrs, Montgomery's 5th grade
class and another group of 15 fifth grade Apache Indian children from anothexr class.
There are furnished herewith many factors of interest which carry implications for
all phases of Indian development. It should be pointed out that we are using these
children as a "typical" cross-section of the community, and the favorable figures
are probably entirely too high for the over-all reservation situation,

It was found that in approximately 60% of the cases, the father was employed,
Actually this employment figure is rather high, taken on a year-around basis, Al-
though many femilies have their little patch of corn, a very high percentage must
be supported in the form of welfare on tribal funds which have been earned as part
of the tribal enterprise, These funds come from Recreational Enterprise income,

including gas stations, motels, fishing and hunting permits; from lumbering, cattle,
and mining ventures.

Again, the figures concerning the ability in and the use of the English lan-
guage run to a "high approximate", It was found that a little over 10% use English
exclusively in the home. This would indicate, for practical purposes, that English
is spoken only when necessary, and this has been our experience with the people
with whom we have worked,

Approximately 75% of the parents of today's children can to some degree read,
write, and speak the English language, yet it appears that unless some unexpected
metamorphosis takes place, the percentage of literate, English-speaking members of
the present generation will not be much higher.

Living conditions sound much better on paper than they actually are, although
in just the past 5 years large numbers of families have moved from wikiups to small
slap-dab single wall houses, Over 33% of the group indicated that they have
electric lights, only a little over 5% have indoor plumbing., This is not surprising
when it is considered that over 30% get their water supply from the river and more
than these are housed in wikiups.

About one-fourth of those questioned had a car or a truck in the family, In
the past 5 years the number of families with automotive transportation has increased
to a figure more like 50%, and thus corresponds rather closely to the employment
figures,

The members of the community are not devoid of luxuries, in fact, comsidering

35«

.
X
STOE oo




the other figures, luxuries run rather high, Over 10% enjoy television, at least
half have radios, half admit to enjoying movies, and some 10% utilize necwspapers and
magazines,

It would be extremely unrealistic to compile such figures on an average for the
entire reservation, In the community of Cibecue, an entirely different crder exists;
so much so, in fact, that by comparison this might be considered the "Low Mountain"
of the Fort Apache Reservation. These figures are reasonably accurate for the
Whiteriver community. Cedar Creek, East Fork, Canyon Day, Seven Mile, and McNary
will fall somewhere between these extremes,

Mrs. Montgomery's survey shows that the average mumber of children per family
is between 4 and 5, It is interesting to note that more thanm one-fourth of the
children came from broken home situations, either through death or divorce, One
group showed 51% of the parents being steadily employed, while the smaller group
reflected 737% steady employment.

It beccmes obvious that these figures are valuable only to the extent that they
provide a more or less general picture of the situation when they are used together
with direct observation.

Following are some implications which Mrs. Montgomery arrived at as a result
of her survey.,

1. Apache families are larger than average in size,

2., There is a high incidence among the Apache families with respect to broken homes,
either as a result of death in the family or divorce; the incidence is considerably
above the national average of approximately 10%., Broken home effects are no less
damaging in Apache families than in other races where children are involved.

3. There is a definite tendency of the Apache people to retain their native lan-
guage even when the parents are adequately trained in the English language, The
practical usage of the language with relation to job securement and standard of
living will eventually lead to the desire to be prcficient, which is scarcely evi-
dent under the present system of being able to live without conscious effort.

4, The White Man's long time practice of providing everything for the Indian, and
little in teaching him to do for himself, has led to a state of confusion for both
the Indian and those so vitally concerned with his welfare,

S. There is failure of the Apache Tribe to understand and accept guidance of their
last tribal chief and wise leader (Chief Alchesay) in acceptance and practice in the
use of "the best" from their own and white man's cultures,

6. The group whose parents are gainfully employesd certainly have contributed more
to the success of their children in school than those who are nct.

7. The survey revealed how far from normal this community is in comparison with
the average community. Any convenience mentioned, and in many communities taken
for granted, are sadly lacking here,

8. The influence of low income and some of the influencing elements in the changing
educational pattern on the reservation is evidenced in the study of school attend-
ance, Being moved from one school situation to another has not benefited the
Indian child any more than such influences will benefit any other child.
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PART II1
PAST ATTEMPTS AT ADULT EDUCATION

Frevioue and present attempts at adult education in this community have not, to
my present knowledge, nor do available records indicate otherwise, come about
through felt needs of community members., Instead, most of the programs have re=-
sulted from the observation on the part of outside interest of presumed needs,

The success of this type of program is questionable, yet it continues in more
or less unaltered form--undoubtedly reaching at least a few people.

The Bureau of Indian Affairs Home Economist has for some time gone to community
centers to offer instruction in the various phases of home economics, This has
included home canning, sewing, and other phases of homemaking., The true success of
this program must wait to be determined, as time will have much to say about it,

The Public Health Hospital at this time appears to be meeting considerable
success in its instructional program, Special classes dealing with various phases
of personal health and hyglene are currently in progress and are meeting both spe-
cial and general needs, Classes have been offered in pre-natal care, infant care,
control of diabetes, trachoma treatment, and all of these carry "fringe Lenefits"
of importance to health,

From time to time classes have been set up to deal with adult ele: :ntary
education and basic literacy. In few instances have these met with any real degree
of success,

It appears that a truly workable solution should come from the public school
and not from the Indian Bureau, but there is little indication that this has much
of a chance to develop in the near future unless there is a complete change in
the local public school philosophy.

-38-
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PART 1V

A PLAN FOR ADULT EDUCATION

In outlining a plan for adult education, it will be necessary for me to draw
upon methods of identifying needs and meeting these needs set forth by other sources
and to determine how these methods can best be applied to the particular situation,

Maintain extensive personal acquaintances ,

The best and perhaps the only way to get off the ground when it comes to
working with a community for any purpose whatsoever is to become known in the com=-
munity and to know the community. In this wey it will be possible to apply other
methods of determining community needs and to Le able to actually "feel the
community pulse."

Check with the known interest of the people

1f extensive personal acquaintances become deep and sincere, the people them-
seives will be of great assistance in helping themselves and the teacher to recognize
interest, both long~standing and seasonal.

Cultivate group of coordinators

Although this group of coordinators in the usual adult education program 18
usually made up of teachers and other administrators, in our particular community
it can and should be made up of the non-teacher members of the community. These
people have a past record for 'getting things done", and we are fortunate in having
this type of community leadership., The people who make up our Subject Booster
groups, our Whiteriver Education Association (P.T.A.), aud spoxts fans are an
ambitious lot and stand ready to take the initiative,

Upon bringing together a community group to administer the problem and work out :
the general course of procedure, other points can be brought to light to help them ]
at arriving at a workable solution which will lead to the establishment and main- ;
enance of an adult education program according to the needs and the desires of the 4
people, This group should be open to anyone who is truly interested and shouid ;
include the younger members of the community who feel that they have something to 1
gain or to contribute even though they may be enrolled in high school courses.

Probably, for -he sake of efficiency, one of the first problems of the com- 3
munity group will be to elect a board of directors who can act as officers of the 5
commurity group and as an ad:-lt education board to carry out the wishes of the
assembly.

Other problems to be worked out by the people will be what types of courses
may be offered to be of interest and value to the most people, who will be selected
to teach these courses, where and how often should instruction be held, what sort of
credit, awards, or certificates should be issued to those people completing the
course, how much should the adult student pay for his instruction, will it be
possible to pay someone to teach a course if necessary.

Once needs and desires begin to take form, much of the planning should take
place within the group once a course has been organized., The actuxl course content
should be determined at tne beginning and modified as the course progresses ac-
cording to the interests and felt needs of the class members.




Up to this point, I have only included informal courses, At best we cannot
hope to have 14 courses in progress simultaneously in a community of a size such as
this one. The informal course is much more apt to appeal to the interests and needs
of Indian adults than the formal course with definite pre-determined content. It 1is
also more apt to agree with the teacher's feeling when it is considered that this is
not a case of a formal course all "gome to pot", but a dynamic study group whose
needs and interests will probably change from one class meeting to the next.

Finally, unless the public school administration or the Bureau of Indian
Affairs is sympathetic to the educational needs of the adult community and is willing
to make instructional areas availlable during hours that are agreable, it will be
necessary for the community people to make use of community center facilities and to
work independently of these agencies. 1 see no reason why the people themselves
cannot work out these problems,

There are 5 community centers located in all but two of the 7 tribal districts
on the reservation and these are available for any worthe-whlle purpose.

It is my belief that once such a program is underway, it will be possible for
the "board of education' to enlist people from various agencies both on and off the
reservation as well as Indian members of the community to conduct courses, Here
would be a wonderful opportunity to give team teaching a whirl in adult education,
particularly when it comes to Indian arts, crafts, history, etc, Although many
members would not be able to conduct a class single-handed, many could participate
in workshop or seminar type programs or provide a portion of the instruction in the

classa.
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ESKIMO ADULT EDUCATION

In 1929, I was assigned to what was congsidered one of the most isolated Alaskan
communities where the then Bureau of Education maintained any services. This
village was located over two hundred miles up the Kobuk River that empties into
Kotzebue Sound., Meail service was monthly, except for May and October when we had
pone. The natives were considered the "meanest" or the most difficult to work with,

Being the most difficult meant to some the most dangerous, as well as very un-
cooperative. I found them to be just honest, independent, industrious and a like-
able people who refused to be pushed around--who regpected their liberties.

I believ> we were the twelfth couple to be employed since the school was
started about 1910 or 1912,

It was conmon practice for the traders to issue credit to the natives, keeping
them in constant debt. By simply declaring that if a native caught a fox, martin,
beaver, lynx, mink or any other of the valuable fur bearers in a trap scld by the
trader, the fur must be sold to him, This offended my sense of Americanism, as well
as other common practices which kept the natives in virtual slavery.

Adult education was the answer, We were new, young and very ignorant and the
natives knew it, but I am sure they felt we were honest and sincere by our willing-
ness to visit, be available day or night to render first aid or help in sickness,

To me the village lacked any democratic govermnment., The Wheeler-Howard Act
of course had not been enacted into law, I proposed a village council, outlining
duties, and stressing the fulfillment of needs, to a few of the ones who were
leaders., I asked them to talk it over and then let me know. This they did and a
meeting was held. By turning the thinking a bit I was able to compliment them on
their good ideas and offered all assistance to help bring their ideas into fruitionm.
It was always their ideas,

A council* was organized and we spoke of school problems. The council was
{nvited to visit school and great importance was attached to their visit to the
school by the teachers, Next came a school board, whose main duties were, get the
children to bed. A curfew was established and one woman became known as Mrs. “"Nine
o'clock" because of her faithfulness to the duty of maintaining curfew regulations.

Then came a request to go to school after a little nudging on our part, or an
idea was implanted because of need, Only three people could sign their names and
two witnesses were required to witness his X mark, No thumbprints were used in
thoge days, School was conducted in the evenings when the men were not on their
trap lines, More than 20 learned to write their names very well, six or eight
learned to read simple books, and more than ten could read prices of store articles,
and in two years could figure a small bill of goods. Also they learned to measure
in inches, feet, and yards, also cords and ricks in vood,

*No legal backing other than moral. Such self-govermment guaranteed by the
Constitution of the United States,




The adult education took on a very decided turn when the visiting nurse idea
was established in 1933, She helped put over a health campaign. Already we had had
studies from a health reason, of good water, of daily toilet needs, and of the
erection of shelters or (privies)., The control of loose dogs to lessen dog bites
(dogs were part wolf and dangerous) and other "ordinances" were established and
maintained, When the nurse with her professional services came into the village she
readily endorsed what had been done; praised the council, schooi board, etc.,, then
with her co-operation we attacked the child-birth problem, which in their method was
forced ejection of the baby by feet aid rope., The birth was fimnediate, Death of
the mothers were about 507 predictable. With classes and the use of drawings,
dummies, etc., we were able to begin a class in mid-wifery and mothers were taught
a "nev" way. Their way was good but there was a new way. At no time were the
present procedures, ways or methods ridiculed but stress was on a new way, an easier
way, or what works over here, '"Kobukers' must beat the salt water Eskimos, etc,,
were approaches used.

Native skills such as snowshoe making were developed in the school by the
adults passing on their skills to the school pupils with the village paying for the
instructor.

A playground area was leveled for use cf both school and community. Playground
equipment using materiais at hand were built., They consisted of merry-go-rounds, a
glant stride, swings, a slide, and two Eskimo jumping boards,

Rewards were given for best work, such as original ideas in articles such as
the use cf birch bark baskets decorated with porcupine quills, better skin sewing,
better tanning, the drying and preserving of berries, without the use of seal oil,
by taking part in reindeer fairs and other intra-village activities. Participation
in all of these were encouraged and we had nearly one hundred per cent perfect
participation except for two old people who were physically incapable of participa=-
tion, New trails were made, fourteen new homes built, and three re-built, the
reindeer herd was increased from 1200 to 2800, Guns and knives were no longer in
eVidence at public meetings, The teachers learned morxe than all the others,

We found out the needs and met them without appropriations, without inter-
ference, and it has had a lasting effect. It has made life more enjoyable, less
hazardous, more healthful and prosperous. The program has effected the new
generation because of the parental attitudes that were c¢hanged,
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HYPOfﬂETICAL PROGRAM ON THE HCPI RESERVATION

VILLAGE = POLACCA ==<= FIRST MEGA

The Hopi Reservation is located in Navajo and Coconino counties. The agency
headquarters are in Keams Canyon, Arizoma,

The Executive Order 1882 consisis of 2,427,166 acres while Grazing District 6
set aside in 1936, contains some 631,194 acres, in the area now used by the Hopi,

The population is known .o have been steadily increasing in recent years., It
is estimated that there are 5,134 Hopis with 4,123 living mostly on the reservation
in 12 villages high on the flat-topped rocky mesas. The remainder, over a thousand,
live in various parts of the country, off reservations,

Polacca (First Mesa) is located on the first of three mesas, just west of Keamc
Canyon. Polacca is considered by many the most progressive of the three. It has
an approximate population of 675 people. There are three villages on first mesa -
Tewa (Hanc), Sichomoni (Middle) and Walpi (Ghost Town) noted for its Snake Dznces
held every other year on the odd year.

Polacca Day School is located below the mesa to accommodate around 195 children
from Beginners through Sixth grade, Attendance is very high,

The present school was built and opened in 1956. This plant consists of six
classrooms, bathing facilities for boys, girls and adults, art classes, dining room,
a makeshift community building and stock growers building, Non-Indians (employees)
live in government dwellings, some single, duplex and triplex buildings on the
school campus,

If education is good for children why isn't it good for adults? We are not
meeting the needs in Adult education. Adult education has been on the increase
since World War II, that is when the spark ignited., Adult education 1is the most
rapidly growing, more so than secondary or elementary education. Two=-thirds of the
population of the United States could take part in adult education,

There are a few rezsons for the growth in adult education:

1, rise ia educatiowual level

2. demands for change in culture
a. controlled events

3. influence of war
4, need for human assoclation

Education desired by adults must meet their recognized needs. Adults must be
allowed to set their own purposes. Adults want educational experiences that will
help them master life,

Adult education cannot be limited to formal evening classes regardless of the
subject matter that may be taught, This is a challenge that cannot be met through
a study of great books, or the American heritage, world affairs or through groups
designed to teach skills in discussion, This challenge can be met by Adult educa=-
tion only as it is able to stimulate and help redeveiop a kind of community life in
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which men and women of all groups and all ages become jointly and collectively
arcused to the vast social problems which today threaten to undermine the democratic
processes upon which our free society was built,

Adult education on Hopi is only in the talking stage. The need is present,
however we have not discussed adult education to its fullest, in trying to establish
such & program at the present time,

The need for adult education on Hopi is widespread, Our people are expressing
themselves more and more concerning the need, The need for a class in English is
not the paramount need, The percentfge of Hopis that do not speak, write and
understand English, is so low that other avenues would be more profitable to them,
i

Health and safety in my estimation would be the paramount need in adult edu-
cation on the Hopi Reservation,

Sanitation:
A, Personal cleanliness
Bo FOOd
C ° Water.
D, Sewage
E. Home

F, Sanitary practices

In identifying the above, as paramount needs in adult education on Hopi, I have
congsidered my close zccepted comnections with the community, my participation in
community affairs, village visits and numerous other occasions where safe health
practices were far below standard, An example! When we have community feeds, and
the food is handled in a careless manner, Picking up food in ones hand and deciding
that you do not want the fcod in your hand, then put it back and de¢ the same thing
over and over with other foods, This practice is done by both adults and children,
Also using the utensil you are eating with to get additional food., These practices
may be improved through the use of audio-visual aids, film strips, the doctor, the
nurse, the sanitation officer, the school and P.T.A.

Some health films have been crdered to be used next fall, by the school and at
our P.T.A, meetings, We believe these films will stimulate the need of better
health practices.,

We are anticipating assistance from P,T.A., Our P,T.A, is strong, has good
leadership, is active and aims toward higher education for children and adults,
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EDUCATION OF THE INDIAN ADULT

Although the educator may be ready to begin in a comparatively short time,
after arriving at his post, he cannot definitely begin his teaching until he has
gained the full confidence of the people and until they feel the need and are ready
to begin,

There is little hope that you, the educator, could possibly hurry them to any
degree, The failure of a program is very often due to an over~-anxious educator,

The educator has many things to do before beginning his progrem, It is impor-
tant that he gets well acquainted with the area, the political set-up of the tribe,
the traditions, the past experiences of the community with educators, and learning
about leaders in the community that might help him get the program started, :

To further emphasize each of these aspects, let's consider, first, knowing the ;
area,

In order to set up a program, the teacher must first find a place to meet, The
meeting place must be located where it is accessible for most of the people, Trans-
portation would have to be provided for some of the people in outlying areas, The
actual building would have to be arranged by the tribal council.

The educator must understand fully the gcvermmental setup of the community and
the people individually who hold the positions. If this is not accomplished, he
would not only be unable to receive permission to do things that are necessary for
his programs, but he would be working completely alone, and against everyone,
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The traditions of the tribe are not so difficult to learn, but he must keep in
mind that the traditions and customs vary from community to community,

These traditions and customs are, naturally, very sacred to the Indians, and
failure to observe them or to remember them could lose all the cenfidence that the
teacher has built up,
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The past experiences of the tribe with other tribes, with other educators, with
the U, S, Government, and with each other is certainly a vast field and may never be
learned in its entirety. The prejudices and misunderstandings of this field will
cause most of the problems, even though some of these may be rightly founded,

[ NansGanis SRR Seiaaa]

e B

The meeting time must be carefully considered in connection with the individu-
als' occupations. In some occupations it would, for instance, be impossible to hold
meetings during the day. In others, night would be the best time, It is discour-~
aging, not only to the individual, but to the whole class if the attendance is not
good,
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All of these things will be achieved through meeting the people, not by talking,
The more you talk, the less you learn, The educator must be primarily a listener at
this point,

|

i If a teacher shows strong leadership at the beginning, I think he will find
that there will be less cooperation and leadership on the part of the przople. He
must be merely a consultant or helper. He must encourage leadership ia the group
g rather than assuming it himself,
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By going arcund asking individuals what they would like to learn, he might come
up with twenty or thirty different subject suggestions, each of these drawing the
interest of only a very few people. If the suggested svbjects encrmpass only three
or four educational aspects, he might find it possible and practical to integrate
them into one or two courses, He should, however, be very careful in meking a
decision on what courses will be started, Many times only a few people are really
interested in learning a certain field, The educator must decide, though, whether
or not it is practical to teach certain aubjects to small groups.

I have had no experience in Indian Education, and I, therefore, anticipate many
errors in this approach to a2 hypothetical situation,

I should like to explain a different approach to the teaching of English, I
have selected this subject because it is the most difficult area of learning for
even the non-Indian,

Grace A, Blossom, a teacher at Cortez High School in Phoenix, (incidentally,
this writer also teaches at Cortez) has some very interesting cautilons for us to
keep in mind while teaching.l Here are a few,

It's quite accepted that retardation starts in the fourth grade, For bilingual
children this may start even earlier, Previously we blamed the culture for the sub-
standard work of the non=English speaking student, Now, many linguists believe that
language is the main reason,

Vocabulary is very important! An idea is often of no value if it cannot be
expressed in language.

One caution is to use words that they can understand and be sure they do,
Oftentimes teachers assume the student understands, Use as many synonyms as possible
in order to increase the vocabulary understanding.

Miss Blossom points out that a native Alaskan could never accurately conceive
what a desert is like, Therefore, in bilingual teaching one chould use a vocabulary
that is translatable in his language and culture,

David Lloyd, Director of Guidance in the Mesa Public School System, tells that
there are many English words that have no equivalent in the Indian languages,
Every non-Indian teacher should be well aware of each of these words,

I feel that until teachers are aware of this problem, the Indian will never be
equal in achievement academically to the non-Indian, To gain full understanding of
the English language, though, requires a great deal of drill,

Language drili has been criticized severely by many people, The main objection
gseems tc be that it is too boring and meaningless.

lorace A, Blossom, "A New Approach to an 0ld Problem," Journal of American
Indian Education (January, 1962), Vol. 1, No, 2, 13=-14

2pavid 0, Lloyd, ""Comparison of Standardized Test Results of Indian and non-

Indian in an Integrated School System,'" Journal of American Indian Education
(June, 1961), Vol, 1, No. 1, 8-16
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I fail to see that this is necessarily so. I believe that failure to use lan-
guage drill is simply poor teaching.

Helen Harter, in a recent book entitled English is Fun,1 says that drill is
good, necessary, and can be enjoyable.

Now I would like to explore her theories and techniques in teaching English as
a second language., Her approach is drill through songs and rhymes. Although her
book is geared primarily to the elementary level, there are many ideas that could be
transferred to the teaching of adults, After all, songs and rhymes are certainly
enjoyed at all ages.

Although some of the songs and rhymes could be interpreted as much too elemen-
tary, we must keep in mind that they must remain simple both musically and in
vocabulary., Therefore, maybe, we can overlook this simplicity if it is at least
somewhat enjoyed. I think that most adults expect elementary courses to be elemen~-
tarye. ,

One rhyme could be:
This is North
This is South
Ear, eyes, nose and mouth,

This could be done by pointing to each direction and facial feature as it comes up
in the rhyme, This rhyme can be changed in many ways., One variation wight be:

This is East
This is West
Home is what I like the best.

Many things can be learned besides the directions, A follow-up of "I live
North of the school, etc," by each member of the class can make the words more
meaningful and a part of their vocabulary,

Songs have been written also about the home and family., Words like "father",
"mother", "house", and "home" would be followed by extensions of these concepts,

Other songs in English is Fun are entitled "This is the Way I Wash My Face'.
This one helps to learn all parts of the body, (Tune: Mulberry Bush). This song,
too, would be sung and acted to ensure the instructor that the students know the
meaning of the words.

Certainly visual aids are very important. If the teacher is talking about the
home and its furnishings, he might get a miniature house (doll house, or facsimile).

If food is the subject, maybe an actual loaf of bread, bottle of milk, etc.
could be obtained, Or pictures cut from magazines are readily available.

To be able to view the objécé is very good and maybe this could also be dome
by a short walk or field trips. : :

lgelen Harter, Ep_glish is Fua, Tempe, Arizona: Helen Harter, 1960

5]




Stories can be told about our culture, and in return, the students can tell
about theirs. Care must be taken again to ensure the understanding cf the
vocabulary used.

Pictures can be drawn by the irstructor and the students to go along with the
stories. These pictures need not be elaborate, Symbols in many cases are guf=
ficient, It is the idea of associating words and the actual object or meaning that
the teacher 1s trying to put across,

There are songs for color identification also Iincluded in Miss Harter's book,
One of these is "Who Has the Green Shirt", Individuals in the class answer each
question also in song.

Numbers can be learned at the beginning because it 1s easier to learn the
number "three", for instance, than a word like '"mother", or "father", or "canta-
loupe'. Thesa, too, would be learned faster and easier through song or rhyme.
Numbers are much easier to learn by sight than words.

1f reversal occurs in writing numbers, it is caused by lack of coordination,
To prove this the teacher might have the student tell him how to make the letter or
number, They will most likely nci only succeed, but they will get a kick out of the
teacher's pretending to not know how,

Seasonal songs are very good. Songs of Halloween, Easter, Christmas, Thanks-
giving, Autumn, Spring, and many more can successfully be followed by discussions of
these nolidays and seasons. Relationship to some of their festivities can be
brought out. Non-Indians often cannot explain why we observe Valentine's Day,

Labor Day, etc.

Vocabulary is most important. The spoken vocabulary should greatly exceed the
reading vocabulary for some time.

When the class finally gets to reading and is getting along a bit, the teacher
might introduce phonics., This is quite involved and I'1l not explain it except to
say that first the teacher shliould stress the initial sounds of words.

The rhyme, song, visual-aid method of teaching English is certainly not new,
It can, however, be extremely effective with the right teacher, Maybe it would be
more effective than any other method because of the great variety in the program
and the individual and group participation,

No matter what method of teaching is employed, the educator must never assume
that even the simplest word or phrase is fully understood by the student, Exact
repetition at first is very important, Later a little variety can be added. Again,
this is the reason why rhyme and song are effective.

These, then, are the main ideas of this theory. If time permitted, I could go
on with many more specifics, However, I'm in question as to their worth, Specifics
would certainly vary tremendously in each situaticn,
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The first of my paper deals with the rather broad scope of dormitory personnel
and history of duties, and is more or lcss applicable to any geographical area where
boarding schools have long been maintained by the B,I,A, This material is my
interpretation of that which I have observed during my experience working in
dormitories at several installations, of discussions with long-service employees
and with Indian adults of several tribes (many of whom are boarding achgol products),
as well as from written material which I have read over the years,

The latter part of my paper deals with a very local area with which I have
wurked during the past few years, though this too, would be applicable in many

similar schools,
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ADULT EDUCATION FOR INSTRUCTIONAL AIDS

(CHILD GUIDANCE - NAVAHO)

Dormitories for Indian youth attending school have been in operation for prob-
ably as long as the time when the first Indian attended school to learn the ways of
the "White Man',

The operation of dormitories has always required some persons to be responsible,
Originally the role of such persons was that of "guard" for the main function was to
keep the children at school and in place, The role of guard became that of discipli-
narian and remained so for a number of years when, it too, gave way to yet another
change, though slight indeed.

The disciplinarian remained, but more persons joined the dormitory staff and
the duties were those of custodians, The titles given to these persons has changed
more frequently than has the description of their duties,

Within the past few years, however, more attention has been focuged on this
part of boarding school life and the contributions, and/or damages, that it can make
toward the education of Indian youth,

Basically, the dormitory has been and probably will continue to be, that place
which cares for the child during his "out~of-school" hours for the period that he is

awvay from home to attend school,

Historically, those persons who were employed for work in dormitories were low
on the salary scale, usually with little or no formal education and more often than
not -~ without understanding as to what would "happen" to the students or interest
in what they could do to help them.

Witkin the past ten years administrative changes have taken place to require
dormitory personnel to have more academic achievement and have offered higher salary
rates for these jobs,

It becomes necessary here to distinguish the two main types of positions held
by the emplovees in the hoarding school dormitories, The supervisor is currently
titled "Teacher=-Guidance" and the position description though long and involved can
be boiled down to these sample duties: supervise other workere in his area, estab-~
14sh and maintain a program for dormitory home living, suggest to his supervisor
those items which need to be purchased, maintain high standards of housekeeping,
supervise maintenaice and use and inventory of janitorial supplies and linens,
promote a program conducive te good health snd hzalth learnings, provide a program
of recreation and leisure time activities, give classes in group guidance and offer
individeal counsel to students ai necessary.

BEducational yualifications for this job were a B.S. degree with a minimum of
12 hours in education and psychology and including practice teaching, These require-
ments have changed in the past three years to inciude six hours of guidance work.

The second type of position called for very little in the way of education &as a
requirement, though it has at least been desired. These employees were required to
supervise the daily care of the children in all activities occurring during those
out=of=school hours. They were also responsible for seeing that the children were
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neat and clean and that the building itself was neat and clean, and for the upkeep
of linens and student clotbing, The position description for most of these employ-
ees specifically sctated that they were not to make decisions, and this, possibly
more than any other single requirement, ensured their worl to be of the most simple
and routine kind of tasks,

Within the past five years, academic qualifications for these jobs has risen,
now requiring a high school education and during this past year, the ability to pass
a written test given by the Civil Service. Along with the increased qualifications
there has been a change in the position description calling for increased skills
and uses of them,

More important, however, than these minimal changes in educational requirements,
has been a growing awareness by all concerned that: 1) students are more important
than the buildings or the programs, 2) those persons employed to work with thke
youngsters ia asuch a capacity must have some understandings of children and their
growth patterns and an ability to meet more of their needs than just keeping them
clean, 3) dormitory life can provide more learning experiences than just those
invoived with keeping them clean, in place, and getting eight hours of rest,

Many of those employees belonging to this group have worked at their jobs for
several years, have attained permanent status and have become thoroughly imbued with
the idea that discipline and cleanliness are their only two areas of work. These
employees need much help if they are to change their habits and methods of work, and
attain the new knowledges needed tc meet these more recent requirements.

Since the first group, or Teachers-Guidance, have all ready completed four
years of college work (and therefore can be assumed to know how to get further edu~
cation), and since they are frequently non-Indlan, it is the second group with which
I am primarily concexned,

In my local area, these employees are all Indiun, most of them Navajo, a few
recently out of school and others a long time out of schocl. Nearly all are handi-
capped by an incomplete understanding of the English language, particularly as it is
written and read, and to a lesser degree, as it Js zpcken., This is reflected as
they try to carry out written directions or make written reports. They are sonewhat
handicapped by their limited understanding in the use of numbers and this is re-
flacted in their inventory of supplies or counting and reporting of students,

Lastly and more important in these areas of academic knowledge, they are unable to
assist, or even keep up with, the youngsters for whom they are temporary parents and
for whom they are real life examples of '"Indian education."

Still another acute need is shown daily as "old-timers" in the work find them-
selves unable or unwilling to accept the change in the direction of their work from
that of custodians vhere major responsibility was a "clean house" to sympathetic
parents (temporary to be sure) where a clean house is still important, but a happy
youngster in a well motivated, experiential enviromment is more important,

This group of people, currently titled "Instructional Aids, Child Guidance" is
at present exposed to haphazard demonstrations and lectures designed to "improve
bed-making", "teach proper use of soap", 'teaching of games”, or "basketry”. Willy-
nilly, it seems, a "need" of the moment or taking advantage of an unexpected expert
on the sczne, determices the topic for a session of in-service education. The
topics listed are items that are helpful to the Instructional Aid, but the question
is reaily, whether they filled the greatest needs, and whether pre-planning with the
empioyees themselves might not have resulted in greater participation and learning.




This is not a voluntary program of adult education in that adults attend be~
cause they want what is offered and can go home if they do not like the material
given, It is a captive audience, attending as a group for a purpose administrative-
ly determined, during regular working time, Still, it can be adult education in the
fullest sense, It can be designed to fulfill employee felt needs and still meet
administrative requirements, I would like to try it with the employees under my
supervision, and I do no: feel that I would have any difficulty gaining approval of
my own supervisors-

As a first step, I believe an explanation and discussion of our duties and
functions as employees in dormitories would be in order. I would attempt to get
employee suggestions of some detailed duties that would fall into the rather broad
catagories as cutlined in the B,I.A., manual, From this point I would want to work
irto a discussion of those areas in which we feel we are doing an adequate job as
opposed to those areas in which we could improve., Continuing along this line, I
would hope for suggestions as to what they feel they most want to learn and how we
can accomplish this. Finally, after having established these items, I would want to
bezgin immediately tc carry out the plans thus made, making allowances for flexibile
ity to enable us to explore new ideas that came up as we progressed,

The advantage of fay such program of in-service education would be improvement
in the employee's ability to do his job. Almost any topic an employee would care to g
explore, in relation to his work, could become thz basis for new learnings and dis- f
cussions, We have some resource persons available within our community and we could 5
get others as neads arise. The special advantages of this particular program would i
be that the Instructional Aids would help them understand their jJobs and their stu-
dents better and because of active participation enjoy the very real contributions
they can make to the education of Navaho youngsters while they are at the same time ;
earning their salaries. Z

Simply stated our objective is to gain a climate where new learnings and under-
standings can be more fully achieved for both adults and children.

This final section of my paper snows some major zreas and the questions which
might be used to suggest topics around which we couvld begin thinking. As many or as
few of these could be brought up for a start and as the employees themselves begin
to ask questions, pre-planned material could be set aside,

HUMAN RELATIONS ;
I. What should we do when a child does not behave? ;

A, What happened? What caused it? What do we know about that particular 4
child? What do we know about other children in his age group? What is the i
typical behavior for our Navaho child at this age and in this group? 1

B. Uhat have we done in the past when a child has misbehaved? 3
Could we have done better? How?

C. What can we do to prevent misbehavior? Are there ways for us tc learn more
about children, their needs, values and perceptions?

II. What should we do vhen we have a situation that involves another department at é
ouxr school? :

A, What situations arise? What are the rules and requirements? When are
these just situations of good manners? Who do we get help from? Who do we
tell?
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B. In what waye can we get cooperation from others at our school? WUhet is
our part in this area of cooperation?

C., What can we learn about working together? In what ways can we teach this
to our youngstexs? Do they have similar ueeds for cooperation?

III, Are we doing a job that gives us enjoyment and satisfaction? ,

' A. Where are our biggest difficulties with our work? Can we name these areas?
‘ B. What methods have we used tc try to solve these problems? Did they work?

What new methods can we try?
C. How can we prevent problems? In what way will this make us better employ-

% ees? Happier employeea? How can we use this information to help our
f youngsters?

HEALTH

I. What are our most common health problems in the dormitories?

A s AR 2 A SR Pt TR

A, Do we know what to dv about them? Caa we recognize them? Do we know what

[ help we can give? Do we know where to get help?
B, What resources do we have to care for sick and injured? What resources do

we have for learning what to do?
C. How can we prevent sickness, injuries, etc. In what ways can we use what

we learn to teach our children?

SSESAR kE Nkems L g

II. What kinds of accidents did we have among our studert:s and employees during the
past year? ;

b
A, What were the causes? What was doue? How long did it take to get help? §

. Did you know what to do?
¥ B. What kinds of things could prevent similar accidents? Do we know what
k safety hazards are? Do we try to get rid of them? Could we learn anything
'} vhich would help us to do better?
~ C. How cen we teach our students to be aware of safety needs?

- ’ ACADEMIC
‘ I. Does our English usage and knowledge meet our needs?

" A, In what ways do we use written English on our jobs? Do we have any
difficulty? Are we satisfied? Does our knowledge show?

B, How can we improve? Do we want to do more? Would our work be any easier?
Could we benefit in other ways if we had a better command of English?

C, In what ways could we be of greater assistance to our students with more

knowledge in this field? :

1.}

i

|

A
’




- TR B ST ERRART AR A RS T e T

RO R AT T AR SRS S Y -~ =

: EDUCATION OF INDIAN ADULTS - NAVAHO
By
Jenet S, Clyde

Tt gl i

AR s
Ko v

i




9
M onreers QG -

WE WRITE LETTERS

With the outbreak of World War II the Navaho responded to the service of his
country with much enthusiasm, Many Navaho men walked great distances, scme with
rifles on their shoulders, to offer their services. Because of 111 health and lack
of ecucation, the majority were rejected, Only 4,500 Navaho r2n and women served
in the armed forces,

Because of rations of tires, gasoline, etc,, it became necessary to suspend
school bus service on the rescrvation, and because families being so widely dige
persed, few of the day schools were located within walking distance of more than one-
third of their enrolled pupils. In most instances even fewer lived near the school,

The rejection by the govermment of the Navaho into the services because of 1il-
literacy came as a great shock to the Navaho people., Also the inzdequacy of rooms
and teachers for their children to attend school. MNany meetings were called through-
out the reservation, the paramount icsue being the serious school prroblem, Because
of War economy only one tzacher could be furnished for the children in a boarding
achool. The Iudians came to a realization that they were more or less on their own
end cthis caused great concern,

Proposals were made that garages, storerooms and nther facilities be used as
dormitories. any meeting houses built by voluntary iIndian labor were offered for
use, Dormitory supervision was soived by many Indian women, who did the cleaning,
maintenance and nighttime supervision of children. The Indians Aonated food. The
govermment supplied a smzll amount of food,

Tribute should be paid to the Navahu Indiarn assistants who had been assigned to
the Day School. Some were given classrooms, and acted as teachers, There are some
who still hold these positions.

Greater improvement at this time on the reservation was realized, than at any
other period,

Of interest, in the Armed Service, was a small group of High School Graduates
who served with distinction in the South Pacific., Communicating in the Navaho lan-
guage; their code was never deciphered by the Japanese,

These people returning to the reservation after the war were fully convinced
that to speak the English language was of vital importamnce, "That man's ability to
escape hardship in the world bore a direct relation to the amount of education he
had received." (Navaho Yearbook VIII). "That there were economic opportunities on
and off the reservation within reach of the Navahos if they had the necessary
training," (Navaho Yearbook VIII).

The Intermountain Indian School opened January 1949, a few years after the
"pilot project" began, The Congress provided for the remodeling of a new, but
abandoned, Army Hospital at Brigham City, Utah into a 2,150 pupil Navaho school,
The enrollment grew to about 2,300-2,400 children, all Navaho,

Intermountain School began with a five year special program, later adding the

six and eight year special programs, With a regular graded program g -adually
established, they have started a full High School program,
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Intermountain School is new, possessing mwodern buildings, public address system
serving all classrooms, large gathering areas, beautiful large dining room, with
gseveral outlets on each floor of every dormitory. The school is the central labora-
tory, for the service-wide production unit, motion pictures, film strip, and film

slides.

Because of the versatility of the plant many experiments wexe made, If they
were successful they were adopted in the other schools engaged in the Special

Program,

The problem from the Intermountain Schoul i3: How can we help interest the
parent§ in writing to their childrenm attending the Intenmountain School? The
children show signs of homesickness and frustrations because they do not hear from
home, The children write home and circular letters are sent to the parents periodi-
cally, but there are many who never hear directly from home. Many students lose
interest in writing home when they receive no answers.,

The problem of the Community Worker is: How can we help iaterest the parents
in writing to their children attending the Intermountain School, alsc in taking a
personal interest in what their children study?

The Community Worker scattered the word around that reports were coming from
students, teachcrs, and visitors at the Intermountain School that many of the stu-
dents were very homesick and having other problems, the major reason being that they
were not receiving letters from home. She sent word to many, posted announcements
at the Post and asked for all who could, meet her at the School on Thursday atter-

noon at 4:00 P, M.

Fourteen parents met, the problem was stated, All of them were very much dis-
turbed, They too had many problems, not being able to write. Not being able to
read letters from the school and having to have someone read the letters received
from the children. There were some who had the Trading Post Manager write a letter,
others had the minister or the missionaries write, some had neighbors both read and
write letters., Others had dome nothing at all.

After much discugsion they decided they would write a letter together, They
also decided they would meet next week and work cut some plans for writing more
letters,

The second week twenty parents met, The Community Worker had notebooks for
10 cents each, 1 cent for an envelope, and 4 cents for a stamp. Picture cards were
distributed for 4 cents. Some members of the group dictated letters, There were
three who had received an answer from the group letter, they were read inm part,
Much enthusiasm was exhibited,

During the ensuing year many and interesting things were accomplished at group
suggestion and organization with aid of the Worker, Many words were learned in
English, some were able to write words, Small inexpensive gifts were made to send
to friends of children who had done nice things for them, Arrangements were made to
see certain individuals who had pledged themselves to write and interpret letters
during the year. Ideas were exchanged, news articles combined, pictures drawn, many
beautiful thoughts both new and old were exchanged, Question and answer periods
were held about the childrens' new environment, climate, buildings, what their
classes consisted of, places and things they saw and were entertaiued with.
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Second Year -- Meeting held in the Chapter House, fifty members were present,
the bus drj -er was the interpreter for those who had difficulty in understanding,
The purpos. F the meeting was two=-fold ac explained by the Chairman of the Council
who presidec, First, to extend an invitation to all of the people of the community
to take part in all of the activities of the school program, either by correspond-
ence or in person. Secondly, to offer suggestions, criticisms, helping in forming
policies, and helping in determining what the children should be taught, and the
planning of specific projects.

The group was assured that the people would be consulted with reference to
specific problems, that might arise in the future and that the Board would enforce
the will of the people, rather than rely solely upon their own judgment,

As the first general meeting of the second year assembled, the gathering seemed
an impressive one. M.G., a lay member arose and urged the people to cooperatec with
the school through correspondence or visit when possible.,

There was a general and enthusiastic reception of the idea that the adults
would be consulted on school matters. Mr. B., a High Schoel Graduate said, '"There
is a difference between living to learn and learning to live, The first consists
of studying a book and reciting it back to the teacher, and the second is learning
to do the work in the home, on the farm, or anywhere else that will make for better
living."

In the first type of education the teachers, alone, determine wkat is to be
taught, because they know better than anyone else, but in the second type the teach-
ers have to ask the parents what chey would like to have their children learn,
because the parents know many things that the teachers do not know,

The question for consideration this evening is, "Which of the two kinds of
education would you like to have for your children?" The Principal said, "I am not
saying you should cooperate with us by doing what we say, but whatever we do we
should come to an understanding. You must tell us what you want, for that is our
only way of knowing."

Mr. W. (an Indiar), "“You just mentioned about good citizens. I think what you
just said is very good. I like the meetings. Your teachers are good. Sometimes
children go home and tell parents they were punished, it causes bad feelings, That
should not be. If the child is violating school rules he should be punished.”" Here
the Chairman asked, "Would you like to discuss punishment?" The Principal answered
by saying, "Punishment is ministered only as a last resort., First we try to reason
and let them see the right."

It was felt they would spend no more time in discussion but would read parts
of the letters received from their children.

Each one felt their child was less homesi:ck, more interested in their school
and much happier in the new enviromment since they were receiving letters regularly
from home. They also felt they themselves were moire interested in the school so far
away, since they were writing more often, and writing more interesting letters.,

Everyone agreed, "It's good to get letters and to write letters. Makes you
happy inside,"
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American Indian proverbs, from 'Voice of the Iroquois! &
"Each action lives first in thought, Sit long ove; thoughts."
"When brother stands with brother, a war is already half won,"
"There is one Mother of all life, and all are brothetsi"

The group decided to gather many Indian proverbs aﬂd mail them to their ;
children, The principal offered to mimeograph the proverbs foxr them, They would ;
tuck these bits of wisdom into their letters, ;

Examples of some letters printed:

Navahn Reservation ;
January 3, 1962 .

Dear one,

People come to Meetings,

We come to meetings to think,

We come to meetings to learn.

We come to meetings to write ietters. @
We come to meetings to read letters, 1
We write letters together, ;
We hope you are well, ;
Always be good.

Your Loving Parents,

Name 4

February 3, 1962
Dear Ones, ’

We were happy to get your letter,

We were happy to hear you were well,
We are going to vote,

We are going to vote by ballot,

This is voting by secret ballot,

No one must see your paper,

No one must mark your paper.

You mark it the way you think right.
Inside letter are some more proverbs,
Always be good,

Your loving parents,

Name
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PROVERBS

Praise the Great Spirit when you rise, bathe, eat, meet friends and for all
good happenings,

When we are young we do not care how old we are, When we are old we do not
care to know,

The best path is the middle of the road.

Talk little, listen much,

Each action lives first in thought, Sit long over thoughts.
Never go to slzzp when your meat is on the fire,

A wise man does not put his eye to a wasps' nest to see if they are at home,
All creatures are kind, if you are polite to them,

When brother stands with brother, a war is already half won.

To keep young, live with the Great Spirit.

To be strong, speak with one voice. Many voices make confusiorn.

There is one Mother of all life, and all are brothers.

In beauty I walk

With beauty before me may I walk

With beauty behind me may I walk

My voice restore for me

Make beautiful my voice

Make it flow in gladness -
Like the warbling birds who sing in gladness,

May the children of Earth be restored in beauty

Before me beautiful
Behind me beautiful
Over me beautiful

Under me beautiful

All around me beautiful
Everlasting and Peaceful

Navaho Chant




SONG OF THE CHIEF'S HOGAN

Re is thinking about b, he &5 bhinking about it
He is thinking about it, he is thinking about it,

The main beam: of the earth will be main beams;

he is thinking about it
The main beams of the wood spirit will be main beams;

he is thinking about it
The main beams of Sahanahray Bekayhozhon will be main
beams; he is thinking about it,

The main beams c¢f the mountain spirit will be main beams;

he is thinking about it
The main beams of the wocd spirit will be main beams;

he is thinking about it
The main beams of Sahanahray Bekayhozhon will be main b
heams; he is thinking al:-ut it,

The main beams of the water spirit will be mair beams;
he is thinking about it
The main beams of the wood spirit will be main beims;

he is thinking about it.
The main beams of Sahanahray Bekayhozhon will be main
beams; he is thinking about it.

The main beams of the corn spirit will be main beams;
he is thinking about it

The main beams of the wood gpirit will be main beams;
he is thinking about it

The main beams of Sahanahray Bekayhozhon will be main
beams; he is thinking about it.

He is thinking about it, he is thinking about it
He is thinking about it, he is thinking about it.,

As the community worker worked more closely with the people, and more securely
won their confidence, it was gratifying to see their eagerness in learning to write
a few lines to their dear ones,

They expressed extreme joy when receiving letters from their children and the
sharing of this happiness with each other.

They rejoiced with each other in their many accouplishments, of writing and
reading, as small as these were.

They felt self-esteem the first time they signed their names to the letters and
wrote a word, 'love', 'Mother', 'Father', etc,

One could not help but admire them for their perseverance, long suffering, de=-
termination, and desire to help their children at the Intermountain school,

We like to feel these children were helped to solve their many problems by the
letters received.
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PAPACO INDIAN ADULT EDUCATION

The Papago Reservation is the second largest Indian Reservaticn in the United
States, It contains 2,855,221 acres located in the southwestern part of Arizona,
It is an area larger than the state of Connecticut. It is located in three of
Arizona's counties; Pima, Pinal, and Maricopa. It was the last large recervation to
be established by the Unitecl States Govermment in 1917, Since that date, Gila Bend,
N.W., with 10,297 acres and San Xavier to the east, with 71,090 acres were added by
1938, The main part of the reservation skirts the southern boundary of Arizona with
the Boboguivant Mountains to the east, Ajo Mcuntains to the west and extending north
to a line about fifty miles below Gila Bend, Arizona. It lies in the Sonoran Desert
and consists of wide, arid valleys, and plains with mountain ranges which rise
abruptly from the valley floors,

The dominant vegetation typical of the southern desert is the creosote bush,
various cacti, burr sage and burroweed. In the more moist areas the vegetation is
the commen mesquite, screwpod mesquite, annual and perenntal gramas, salt bush and
curly mesquite,

The wild life on the resezvation consists of mountain sheep, desert mule=deer,
wvhite tail deer, javelina, antelope, jackrabbits, quail and doves.

The average temperature for this southermmost reservation ranges from 68-1135
degrees. ;

The rainfall varies from aa average of six to twenty inches per year - mostly :
in flash floods that drain off quickly. ]

The population of the reservation is about 10,000 Papagos; 7,000 of them are
living in seventy~three communities which makes up elevenr districts on the Papago
Reservation,

Life is quite primitive in some areas. These people still live much like they
did before the advent of the white man.

The Papago Reservation people are the poorest, and their reservation, the least
developed of the Indian Reservations in the United States. It has been stated that
before World War II the Papagos thought that they outnumbered other peoples because
the only non=Indians they saw were a few govermment employees, county officials and .
missionaries. When some of their people returned from the war, they brought home ]
the realization they had been living on a cultural island, 3

Nature being stingy with the Papagos, they have to retair as much water as they
can from the flash floods in order to grow their subsistence crops. They bave to
make use of the plants and animals native to the areas in order to survive,

Acculturation for the Papagos is in the early transitional stage. They are 5
finding it difficult to adjust to a changing society requiring the use of money,
They are finding it difficult to give up their cultural values for those of the
white. They have been exposed too soon to the acculturation process. They do not
desire it since part-time work in the cottonfields, off the reservation, with poorly
paid migratory agricultural workers, and poor living conditions in the cotton camps :
are all the jobs they have for an income, 4
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The local economy surrounding the Papago Reservation has been exjanding in
zecent years, For example the Phelps Dodge Copper Company, at Ajc, employa many
people, but only about 200 Papagos are skilled enough to work there.

In the field of Education it is estimated adults over twenty~five years of sge
have had an uverage of four vears of schooling, but according to the 1950 census
report, some 80% of the Papago adults cannot read or write English, and about two=
thirds cannot speak English, This data reveals that schooling has been concentrated
in a small segment of the population, in 1962 the enrollment in the reservation
schools was 690 pupils: 140 in day schools, 450 in mission schools, The off-reser-
vation schools enrollment was 1,150, boarding schools 375, This is a total of 2,795
Papago children enrolled in some kind of school, Four high school graduates are in
college, eleven are taking vocational training at Haskell Institute, Lawrence,
Kansas,

One of the greatest enemies of Papago education is the attendance problem, The
school children are in the off-reservation migratory agricultural work until January,
The children are placed in school at the end of the harvest,

The Papago children's educational retardation is greater than any of the other
tribes except the XNavaho.

The growing need for adult education on the Indian Reservations had been felt
for several years by the Indians themselves as well as the non-Whites and Whitces
themselves. The 1959 census revealed that 7,800,000 adults, twenty-five years of
age and ovar, or eight percent were functionally illiterate =-- had finished five
years of schooling, 2,1C9,000 had no schooling, of the total of adults 5,600,000
were White, 2,200,000 were non-Whites,

Commissioner of Indian Affairs in Washington, D, C,, Glenn L, Ermons, on
October 25, 19. 5, announced a program of Adult Indian Education for five Indian
Tribes, which were chosen because of their need for such a program. These tribes
were the Seminole of Florida, the Papago of Arizona, the Rosebud Sioui of South
Dakota, the Turtle Mountain Chippewa of North Dakota, and the Bannock of Ft, Hall,
Id aho .

The Indian Adult Education Program had the support of the leaders in the com-~
munity, The courses offered were short, concentrated,and in small learning units,
The patterns of training followed three general types: home reading, home in-
struction, and group instruction., The subject matter was based on the needs
expressed by the Papagos and the program was voluntary.

The basic language program was put into any other adult program the community
had in progress, This took the educational program out of the classroom and put it
to work where it was needed., The people who were dealing with the Papagos, such es
doctors, nurses, lawyers, merchants, etc., were asked to cooperate in maintaining
interest, and to help the Papagos with their out-of-the-classroom education,

The teaching of an English vocabulary closely allied to the Papago living
required constant attention, For illiterates especially, since the beginning
vocabulary had to be merged with the adult interest level -- the adult had mature
concepts,
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Some purposes or objectives of the Papago adult education program were as
follows:

1. To help the Papagoc learn how to carry civic responsibilities required in
today's industrial world,

2. To decrease the literacy of the Papagos with little or no formal educationm,

3. To help Papagos acquire necessary attitudes toward wanting to learn skills
needed for current living,

4, To raise the health and sanitation practices.
5., To become capable of managing money and of saving money,

6. To unify home-school-community experiences between parents and their
children,

In November 1959, the Annual meetings of the National Association of Public
School Adult Education and the Adult Education Association of the United States were
held in Buffalo, New York, A quote from that meeting seems to show they followed a
general pattern in adult education as set up by the Bureau of Indian Affairs, "The
curriculum of the adult school should seek to serve the educational needs of both
the adult and society. Educational needs, for the most part, grow cut of the
responsibilities adults held as members of a family, as citizens, The curriculum of
the adult school should include program activities designed to provide the kinds of
information, knowledge, and skills necessary to enable the individual citizen to
more adequately fulfil his responsibilities to himself and to society. Adults in
our society cannot fulfil their responsibilities effectively without the basic tools
of communication and a reasonable knowledge of himself in relaiion to the world
about him, A primary concern of the adult school curriculum, therefore, ghould be
to provide basic education for the illiterate and the under~educated, including the
foreign born. Beyond this point, it should inciude a well-planned program of parent
and family life education; opportunities for vocational training; educational and
vocational guidance; and education in civic and public affa:l.t:'s."i

Some clues to the need for Papago Adult Education on the reservation may be
drawvn from a review of the motivations which impelled them to seek out and take
advantage of opportunities for beginning or continuing training in adult education,

1. The Papagos are interested in performing their jobs at a higher level of
skills, They know that cotton picking jobs are being taken over by
machines,

2. The Papagos have asked for advanced training in vocational competencies,

3. The Public Health Service has been asked to conduct health and sanitation
classes to help improve health practices in the homes,

1Thompson, Hildegard, Basic Adult Education « Whose Job Is It? Indian
Education, Indian Branch of Education, Bureau of Indian Affairs, Washington, D, C.
#338, 1 February, 1962.
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4., The Papagos have the need for more English courses to help them understand ;
the confusing patterns of a new trend enveloping them, Their culture is 4
already tri-fold: the traditional way of life, the two-century influences
of Spanish and Mexican occupancy, and today's predominant Anglo influence,

: 5, Because of today's long distance to neighboring cities it would be to their
g advantage to have on-reservation industry., This could be in the form of
cattle raising, mining, electricity or utility gtations, tribal stores and
projects, shopping centers, tourist attractionms such as the Organ Pipe
Cact . National Monument are located in their reservation,

4 The Papago tribe wants the same kind of training, education and employment

K opportunitics as the non-Indians, The adults realize they must read, write, spell,

z and do simple mathematics, and learn how to live off the reservation if they are to

5 compete in jobs with the non-Indian., The tribe also is aware they need more voca=
tional training and those who have been well trained or educated have been placed
in jobs. They reeslize they must sell themselves, know how to act, what to say, and

: to look a White man in the eye and speak for themselves., "The Papago leaders must

é gsomehow learn and find a way to bridge the gap between reservation and non-reserva-

g tion life by learning how free enterprise works and by attracting industry to the

% reaerv;tion gso there will be less difference between reservation and off-reservation
iife,"

The teachers and administrators in the Bureau of Indian Affairs who were comn- h
cerned with Papago Adult Indian Education, met at Stewart Indian Boarding School, }
Stewart, Nevada, May and June of 1957, They worked out a program for an adult edu- ;
cation project for the Papago tribe. It contained the following points: ]

% I, Home and Family Life %
A. Physical structure ;

1. Enlargement of home
a. To fit needs 3
b. Respect for privacy 1

{ II. Wholesome Family Relations 5
f A, Physical needs 1
: 1., Immediate family :
2., Avareness of family ties

3. Individual work participation

] B, Social Needs i
l 1, Individual respomsibilities

: 2, Observation of rules

3. Respect rights of others and each other
4, Appreciation and tolerance

| C, Economic needs
1., Family membership contribution ;
2, Thrift, budget, buying, selling, saving

- 2Report of Organizational Meeting, Coordinating Council For Research In
} Indian Education, May 4-3, 1960
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; D. Educational Needs
f 2. Children

E. Recreational Needs

F., Family Relationships to local community

i yro

G. Family as a Tribal Unit ;

. I1I., Participating Citizenship y

A, Community living 5

; l. Tribal government, parliamentary procedure.

; 2, Voting in elections, use of ballot. :

3. Observation and respect of law, d

4, Necessity for keeping important papers (deeds, titles, permits, «
receipts, birth certificate, baptismal records, social security
cards, credit cards, drivers license, military discharge, marriage
license).

5. Knowledge of school law,

6. Traffic regulatioms,

B, Civic Responsibility

| 1. Financial obligation = teach value of money.
] 2, Borrowing and paying back.,

, 3. Installment buying.

1 4, Care of public property.

J 5. Support cf civic organizations,

6, Care of rented property.

} C. Community Services
1. Doctors, Nurses, Hospital,
} 2., Y.M.C.A, and Y,W.C.A,
3. Red Cross
j 4, Traveler's Aids
} 5. Employment Agencies
. 6. Police
7. Church or pastor
J 8. Post office 1
9. Extension Services 3

: 10, License Bureaus

‘ 11, Marriage

a 12, School functions
13, WelzZare

14, Vote registration

IV. Health and Safety ]
- A. Sanitation ]
- 1. Personal cleanliness

’ 2, Sewage disposal

) 3, Food preparation, storage, serving, food handlers, sources of
" food, containers and preservation.

- 4, Water - sources, storage, purification, containers, disposal,
handiing, analysis,
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V. Making a Living
A, Off-Reservation

1., Speak English

2. Learn to take and give directions
3. Read and write

4, Simple Arithmetic

5. Counting money, handling money, savings, deposits, withdrawals,

budgeting

6. When, where, how to buy (sales)
7. Learning non-Indian customs

8. How and where to locate jobs

9, Work habites and attitudes
10, Buying a home

110 Union

12, Hours, wages, transportation

13, Living quarters and care

14, Recreation

15, Worship

16, Modern home appliances

17. Unemployment insurance

18, Income tax

19, Workman's compensation
20, Health and accident insurance
21, Auto-liability
22. Kinds of checks
23, Services of welfare and employment agencies
24, Licenses

25, Legal papers

26, Barking

27. Telephone

B. On Reservation
l. Use of resources
2. Livestock improvements, {breeding, grazing, feeding)
3. Land conservation
4, When and where to sell
5. Water use and conservation
6. Selection of proper homesites
7. Pawning
8. Establishing credit
9, Knowledge of reservation law - regulation
10, Recreation
11, Govermment agencies

This material was prepared about fifteen months after the pilot program was put
into operation on the Papago Reservation, It was concerned with speeding the ac-
culturation process. Much consideration was given to distinctive Indian cultural
factors in association with the demands of modern living. Honesty and sincerity are
soon felt by the Indians, for these were traits they have not always found in their
association with their historic enemy - the White Man, So if an adult education
leader is honest, unselfish, devoted to his work, and has love of humanity he will
succeed in opening new horizons for the Papagos to the complexity of modern living
and better understanding of the non-Indian world.




The present program on the Papago Reservation is a program to encourage mining.
M/ .eral surveys have been made in the past and new surveys are proceeding,

The Papago Land Dev:lopment Program of 1949 had visions of developing 11,000
acres of irrigated farm land near Chuichu. The water supply (underground) was in-
sufficient for the project, They turned their minds toward formation of dams to
hold the flash flood waters, It hasn't been entirely abandoned yet,

The tribal council encourages basket weaving and has had many displays in
recent months. About eighty women are skilled basket weavers. Their baskets find
& ready market wherever handicraft items are sold.

The tribal rodeo is given in the fall at Sells with a sort of Indian Papago
fair with exhibits,

Several of the eleven districts are asking for range improvements., They have
their own associations with by-laws passed by the Tribal Council,

The U.S. Public Health Services met with the local Papago residents at
Gila Bend in April, 1962, and with the people worked out ways of solving four prob=-
lems they-desperately needed; The problems considered were:

1. Medical care for emergency cases 3
2, Clinic services

3., Emergency ambulance services
4., Public Health Nursing Services

These adult education programs can be evaluated by the results obtained and by
observation as to the satisfactions of the Papago people, Also how well the adults g
and their communities are meeting the inevitable change is a problem, What is its
relationship with the other communities and the State of Arizona? 1Is it growing,
prosperous, moving into the future with confidence? The leader evaluates the
program to determine what changes need to be made in the community organization and
the program, The Papago people who are involved in Adult Education seem to be en-
gaged in the processes of self-evaluation, for they are defining more goals for
their reservation, Their latest goal is sewage ard running water in their homes in
the near future. When the leader calls a meeting, all of the local people are
invited to attend. The average number attending so far has been forty to fifcy
adults.

There is no one Indian culture but fiftezn to twenty, and biculturalism is more
of a2 handicap than bilingualism in the acculturation process, American education
and schools reflect the white, middle-class, American culture ~ Indians do not fit
into this category. During the process of the acculturation period adult education
should stress the adaptation of education to the Indian, It is important for the
adult educator, supervisor, or leader to cultivate a proper attitude toward a
service offered to Indian people, The biggest problem for educators is that of
motivation, for most Indian groups do not possess the same motivations as other
minority groups. These are cultural blocks that handicap the learning process, and
there is a great need on the educators part to understand the culture and motivation
of individual adults. A quote is good for explaining cultural diversity. "In A
numerous studies of primitive and of literate cultures anthropologists have reported
conclusive evidence that each group develops its own sense of self-esteem, We
humans like what we do, we like what we are, we prefer the appearance of ‘our own
reople’'. We find that certain foods are highly desirable while other foode
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(favored by another, different group) are distasteful to us. These preferences are
the building L .ocks to cultural diversity. Each group member believes in the'right-
ness" of his own way of life, which is natural, for this way of life is what he
knows best. Moreover, when this individual who is convinced of the absolute 'right-
ness' of his own group is brought into contact with other groups, he is likely to
regard them with suspicion, perhaps mized with fear., He observes other groups only
from the vantage point of his own cultural group and concludes that differeat ways
of doing things are probably inferior to his own way., This certainty of one's own
group as the center of all culture and as the best way to organize one's life 1is
called, ‘ethnocentrism,."3

The Papagos are already making plans for more adult educatlon to start in
September, 1962, They met with the U.S. Public Health Service in June, 1962, They
are now busy as a group of adults in the community painting and redecorating their
meeting house. They bought their own paint and are doing the work themselves.

The future Papago activities will depend on the groups recognition of needs and
expressing the direction in which they want to move,

The additions I would suggest to the Adult Education Program is to bring in
resource people from the outside to help the Papagos to see and find a way to bring
in industry to their reservation. It wouuld be to their advantage economically and
job-wise to develop tourist trade as the White Mountain Apaches have done, motels,
golf courses, dude ranches, lakes, fishing, movie houses, cacti gardens development
could brinz in a muck needed economy and jobs for the high school graduates. All
the expansz of desert land would be ideal for an aircraft testing factory. This
would be an ideal industry for the Papago to learn skilled laboxr., Parents should
be urged to encourage their high schcol graduates to go on to college for business
education, teaching professions both academic and vocational. This would supply
the reservation schools with teachers who understand the culture of the tribe.

3Understanding Intergroup Relations, Ethnocentrism is a Part of Group
Development, pp. 7-8, Junz, 1960
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HISTORICAL BACKGROUND OF THE COMMUNITY

In 1848 the United States acquired the territory from Mexico that is truly a
1and of contrasts with vast distances and wide variations in topography and climate.
This arid country in southern Arizona is knowa for its mild winters, hot summers and
sunshine the year round. The Indians living here at the t‘me were peaceful, seden-
tary, agricultural tribes of the Pima, the Maricopa and the Papago. All of these
Indians had been visited quite early by Spanish friars from Mexico. In 1687 the i
Jesuit Father Eusebio Francisco Kino entered the region and worked among the Indians ;
until his death in 1711,1 ‘

Because their country belonged to Mexico until about a hundred years ago,
1ittle is koown about these Indians. They did not look like the stereotype Indian
with feathers, breech cloths and moccasins, for they lived in villages, wore cotton
clothes and were very industrious. Here the lazy man would starve for everyone had
to work in order to eat,

The Papago name comes from the Indian words "papa ootam" meaning "bean people"
and indeed it appears that they were aptly labeled, since one of their principal
foods was the mesquite bean. 7The Papagos call themselves "the Desert People'. The
Papagos live in about 73 villages scattered throughout their three reservations in
the Southern Arizona desert - The Papago, San Xavier and Gila, About 6000 live on
the Papago Reservation, which extends from 10 miles south of Casa Grande to the
Mexican Bcrder, and others live on the small Gila Bend Reservation to the Northwest
and the San Xavier Reservation situated southwest of the San Xavier Mission.

The Papagos were ''an agricultural people, thoroughly adapted to farming and
food gathering in an arid country, yet they have been obliged to be semi-nomadic."
There were no rivers in their country and they had to 'follow the water' in order to
keep alive, They spent their winters camping near small mountain springs, in shel-
ters which were often roofless, guarding their few possessions from the wind, but
exposed to the southern sunlight. When June brought a ripening of the giant cactus,
nourished on the water in its fleshy trunk, they flocked to the hills to coliect its
fruit. Finally with the first July showers, they migrated to the open plains where
their dome brush huts werzs clustered in permanent villages, uninhabited except in
the rainy season. Here they could stay as long as the summer showers aid cloud-
bursts filled their primitive reservoirs and softened the rocklike adobe of their
fields., When the corn, beans and squash were harvested and the reservoirs were dry,
they returned to the mountains.

The land was considered to be owned by the Tribe, but was held individually.
The title was in the man's name, and the land was inherited in the male line. When \
the father died, the oldest son was in charge of the land and the rest of the family {1
helped him, The patriarchal family was always the centre of the economic system. 4

1 Edward Everett Dale, The Indians of the Southwest
Norman, Okla.: University of Oklahoma Press, 1949, p. 18

2 Alice Joseph, Rosamond B, Spicer and Jane Chesky, The Desert People
Chicago: The University of Chicago Press, 1949, p. 29

3 Ruth M. Underhill, People of the Crimson Evening, Riverside, Calif.
Sherman Institute Printing Dept., 1951, p. 35 ;
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On the reservation, which is the centre of their life, the people live on
lonely ranches or in scattered villages, The village, consisting of a group of
related families, as the important unit, The family is the most important uni’ in
the Papago social structure. Most often a household will consist of two or three
generations, The head of the house holds the authority, and yet he considers the
opinions of all the other members of the family before making his final decision,
Since even a little child is considered in things that concern him, they seldom
question his decision about whether he wishes to go to school or not.

Home to a Papago is a small cluster of low, earth=colored buildings in a clear-
ing encircled by mesquite bushes and cacti, The house is commonly a one-room struc=
ture, but there may be several rooms, or if the fanily is large even several small
houses. Nearby a ramada, roofed with dry grass, is used in good weather for cooking
and other household chores,

Marriage is the normal adult state among the Papago. Girls marry at the age of
fourteen and boys at sixteen. By ancient custem, marriages were arranged by the
families of the bride and groom, usually without consulting the young people con-
cerned, Today the young people select their own mates and get approval of their
parents later, Many couples are married in the church, The tribal code of laws re-
quires a marriage license, a ceremony performed by a religious or other duly
constitute official, and a certificate of marriage,

The farm work such as the planting, cultivating and irrigating was accepted as
man's work and was exclusively his responsibility, but gathering the harvest was
woman's acknowledged task, and she took over completely the job of caring for the
resultant crops, During the harvest both the men and women might work together in
the field, Older childrem often helped their parents, It was their job to go to
the fields when the grain was coming up and drive the birds away.

~ae women made baskets from the willow, yucca and devils claw, which they
gathered and prepared. These were very strong and could be used for holding water,
A few women made pottery from the native soil.

The Papago had a long story explaining the beginnings of their world, Every
important village had an old -wz.. sho knew this story and told it in the winter time
It was bad luck to tell storiec: in the summer when stinging insects were out for
they would not like it and would bite you. The story included the creation of the
world from a ball of dirt; two gods, Eeople, a flood and Papago and Pima Indians
under the earth, The Pima and Papago’ like many Indians in the Southwest, believed

they came from underground.

Theva were certain people in the village who had special power to cure discase,
to bring rain, to tell when the enemy was coming, even to tell when their side would
win ic a game: thege were the medicine men. A medicine man got his power by dreams.
Most medicine men did not do any curing., Their business was only to tell what had
caused the disease and then someone wise who knew the right songs could cure.

Years ago the Pima and the Papago had the same religion and the same ceremonies,
About 75 years ago the Pima began giving up the ceremonials ard today it would be
difficult to find any of them left in the Pima territory. Cathclics, Presbyterians,

4 underhill, The Papago Indians and their Relatives The Pima, p. 45
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Mormons and Baptists are found in varying degrees on the reservations., Because of
White interference, much of the old religion has disappeared. The old men who know
!‘ the ancient ceremonials are dying and the young men do not bother to learn thenm,

4 Rain and health are two things emphasized in the Papago ceremonial life,

Many activities of daily life are directed to rain bringing and the wine cere=
3 mony, which is the principal means, is still practiced in some parts of the reserva=-
: tion. The objective of the wine ceremonial is peacefulness, harmony, and the
: lunged=-for-rain and not drunkenness. The circle dances are connected with rain-
1 bringing. Even the Christian groups have been known to have ceremonies in which the
object is %o pray ior rain,

] Although there is a great deal of drinking at the fiestas, there is a lot of
’ drinking that hae no connection with any ceremony, The religious groups have
lessened drunkenness to some extent, With money received from wages and with the
disappearance of the old village ways and customs, drinking is the biggest social
problem that exists today. We~er is the greatest economic problem,

The Desert People believe that sickness and other misfortunes come from of-
fending some supernatural force, Certain rites must be performed for every individ-
val, If the month old baby is not given the proper rite, he may get sick and die,
Even some Presbyterian Papago observe the ceremony that is used when a girl becomes
4 womarn,

O
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The Papago use extreme care with the dead for fear their ghosts will return,
Formerly the personal property and sumetimes food were buried with the corpse, The
house where the death occurred was torn down or burned, and the dead person's name
was uever mentioned again, Today the dead are placed in coffins such as we use,
The custom of not calling a dead person's name is also fading.

The Papago, like most Indians, share what they have with relatives for they
know the relatives will do the same for them, They are very careful about giving
and if possible give back a little more than was given to them,

% ittt SRR e sizi-ouisder SECEETS wtcodetanm. Tt

Nicknames are important for they are a source of amusement and gossip for
everyone, The Desert People call their cousins "brothers" and "sisters" and are
almost as fond of them as though they lived in the same house,

; Tribal Government:

The Papago Indian reservations at Sells, Gila Bend anu San Xavier have joined
g together for the purpose of tribal govermment under the Papago Tribal Council which
was organized under a constitution and by-laws approved January 6, 1937,

All Individuals listed on the official census as of 1936 are members., New
members are added as follows: (1) all children of resident members and (2) the
Council has the power to adopt all children born outside of the reservation who are
off-spring of members, and are one-half or more Indian blood.

The governing body is a tribal council ccnsisting of twenty-two members, two
being selected from each of the 11 districts into which the reservations are
divided., Each district is self-governing in local matters and is headed by an
elected Disirict Council composed of not less than five members,
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Members of the Council hold office for two-year periods, Meetings are held at
10:00 on the first Friday of each month at the Sells Tribal Offices.

All tribal officers, committees and tribal employees are selected by the council
and serve for one year, The Tribal Judge and regular police officers are government
employees appointed by the Area Director on tha recommendation of the Council and
approval of the Superintendent,

Tribal Resources:

The greatest resource of the Papago Reservation is the grazing lands and this is
used by both the tribe for the tribal herd and by individual owners in the eleven
grazing units,

The Papago Tribe also operates thz Arts and Crafts Shop organized in 1939 by
the Indian Arts and Crafts Board which operated and managed the business, In 1941
the total operation was transferred to the tribe which appointed a manager who had
the sole responsibility for the enterprise and is responsible to the Tribal Council,

A tribal loaning enterprise has also been set up under the supervision of a
loan board of five meubers and operated by a loan manager, All enrolled members are
eligible for loans. Loans over $150.00 must be approved by the Council, As of 1952
414 loans were made and outstanding loans totaled $34,313,72, Interest at the rate
of 5% is charged.

In 1952 the Counci’ purchased two retail stores on the reservation and thus
entered into the trading business. The purchase and initial operating expenses are
being financed with money borrowed from the Federal Govermment. The stores purchased
were the "Covered Wells Trading Post" at Covered Wells and the "Sutheland Trading
Post" at Pisineme, the transfer to the Tribal ownership taking place on January 1,
1953,

The Papago Reservation is the only one in the United States where mineral
resources are open to entry by outsiders as well as by Indians,

Family Income:

The principal source or family income on the reservation is from the cattle
industry with nearly 200 families engaged in running cattle,

Farming on the reservation, at the present time, is of minor importance with
little more than 1,000 acres in irrigated Indian farms, mostly on the San Xavier
Reservation and 700 acres irrigated from Flash Floods, mostly on the Papago Reserva=
tion. It is estimated that not more than 800 families can support themselves on
the reservation even after resources are fully developed.

Education:

Our first record was the Mission School in Mexico in 1827, Mexico expelled the
Franciscans so there were no more Mission schools until after the Gadsen purchase in
1853. In 1860 Father Meses set up in San Xavier a school for Papago and Mexican
children. This was the first oxganized school. In 1873 the Indian Agent for the
Papago reported that he had received $2500.00 for educational purposes, He then
erected a school house and engaged two sisters as teachers at San Xavier, which
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terminated in 1876, In 1888 the Government recalled the two gisters to take up
their duties as teachers., Presbyterian schools were also built at various points,
the largest and most successful at Tucson. One other was located at Indian Oasis
(now Sells) irn 1912,

The constzxuction of Boarding Schools was authorized by the Government in 1879
in Arizona, but due to the fact that the Papago was the most remote of all tribes,
it was not affected at that early date, but was later, The Phoenix Indian Boarding
Sehool was established in 1891 for the enrollment of all tribes, but some thought it
was too far to go with their mode of travel in that day,

The Federal Govermment then appropriated $50,000.() to comstruct schocls on the
Papago Reservation, There were day schools built i1 1917 at Indian Oasis, Santa
Rosa (which was later made into a boarding school) Gila Bend, Chui Chu and Cockelbur,
In 1935 Kerwo was added to the list, in 1936 Santa Rosa Ranch and in 1948 Vaya Chin,
Today there are six day schools, six Mission schools and one day school that also
operates a boarding school for the transient harvest Papago families,

As of 1955 there was an aggregated enrollment on the Resexvation of 975 pupils;
600 in day schools and 375 in Mission schools, The off-reservation enrollment is
over 1145, There are over 300 in Bureau Boarding Schools, 150 in Mission Boarding
Schools, 600 in Public Grade Schools, 70 in Public High Schools, 10 in ocational
Training, 10 in college and 250 children of relocatees.

ADULT EDUCATION AND COMMUNITY DEVELOPMENT

Long ago the founders of this nation foresaw the imperative kinship between
free men and free education., It was apparent to men like Franklin and Jefferson
that a form of govermment dependingfor its preservation upon the wisdom of its
people must recognize as one of its major undertakings the education of citizens
who can make wise and intelligent choices.

Scmewhere along the way we mislaid the compass given to us by those who origi-
nally charted the course of American education, or understandably, we have been
somewhat diverted from the course. In our concern to educate the citizens of to-
morrow, we have forgotten that today's problems must be solved by adults.

Indian education has improved on the Elementary and High School levels in the
last decade, but little effort has been given to adult education, and it is still
the most neglected arsa of all in Indian Education,

In 1955 the Arizona Association on Indian Affairs requested the Bureau to begin
an adult education program, Clarence Wesley, a member of the Association and former
Chairman of the San Carlos Apache Tribal Council, said that a greatly increased
adult education program was needed, particularly in view of the fact that termina-
tion of the Federal Govermment's activities in Indian affairs has begun, (quoted in
Arizona Daily Sun July 5, 1955).

In October 1955, Commissioner Glenn Emmons announced that adult education

programs would be undertaken on five U, S. Indian reservations; one of which was to
be the Papago in Arizona, The Commissioner was quoted as saying:
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"Por many years I have felt that one of the biggest factors holding
Indian people back and retarding their advancement has been the lack
of educational opportunities, Our first job, of course, was tc make
schooling available to all Indian youngsters of normal school &ge,
and I am happy to report that we are now within striking distance of
that objective, The next step is to provide some type of elementary
schooling for grown-up Indians who never had this advantage',
(quoted in the Tucson Daily Citizem, Oct. 25, 1955)

Degpite the Commissioner's enthusiasm for adult education, the program in
Arizona has been undertaken on a very limited scale and it is too early as yet to
appraise results,

PRESENT NEEDS FOR ADULT EDUCATION

The large number of Papagos who must be relocated permanently off the reserva-
tion cannot reasonably be expected to make a satisfactory living without an educa=-
tion that will enable them to compete on equal texrms with other citizens. Important
as is the economic development of the Papago Reservation, the people who are to
utilize these resources must also be considered, They must be fitted by craining
and physical well-being to obtain the greatest possible benefits. The means of
socizl development are the public services normally available, such as education,
health, communication, community facilities, finances and credit, social security
and welfare, and organization, Because of the condition of the Papago people, long
separated from the facilities and spportunities of modern life, these public services
for some time to come must be proviced in greater quantity and they must be more
varied in context than those normally available.

Barbara Mendez, a Papago Indian woman who teaches in the federal day school at
Sells, makes this statement:

"The lack of education has been one of the greatest drawbacks of the
Papago people. If they have not been able to compete in the white man's
world, it has been due to education., What can we do to overcome this
handicap? First, let me give some reasons why ocur people have not
received the education they need., It has been hard to keep some of
the children in school - a great many of the families move from the
reservation to cotton camps, This means that our children are out of
gechool for 4 or 5 months, Because these children move around, they are
below their grade level and they find it hard when they enroll in public
school, Other parents do not make any attempt to enroll their children ;
and so the children miss 4 or 5 months of schocl. The children of §
those moving back and forth should be housed so they will not miss ;
so much school.” :
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The Education Field Officer, whose principal duty is to look after attendance
matters, states: that nearly 600 Papage children are involved in the trek to the
farming zreas during the Fall,

5 Schoaols for the Papago children tend to cut them off from their families; our
= problem is have more day schools serving as coumunity cencies so that the iliiterate
parents will have a chance to participate in the Education Program,

The Papago, like the Navajo, have completed a long range program for the f
development of the economic and social resources of their reservations. This
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program is twofoli: the development of every possible resource on the reservation
80 as ta provide a living for as many families as possible, and the development of a
training and relocation program to establish families in off-reservation communi-
ties, The program consists of the following:

Range Improvement: This includes the development of additional stock, water,
soil and moisture conservation, better range management.

Irrigation: By the installation of additional pumping plants,

Flash Flood Farming: These flash flood farming areas can be improved by soil
and moisture conservation operations and by such improvements will again become an
important factor in the subsistance of those who are expected to remain on the
resexvation,

Relocation: These will require special assistance and the program calls for
this.

Social Development: Educatione in 1949 only 40 percent of the Papago people
could speak English and less than 20 percent could read and write,.

Health: This proposes the establishment of five Public Health districts with
a field nurse in each., In 1955, the Division of Indian Health, U.S. Public Service,
took over responsibility of the health program. A mobile health unit brought
medical care to the more isolated villages on the reservation. A new health centre
at Santa Rosa was completed in 1959,

Roads and Communication: Reconstruction of graded roads and truck trails to
bring them up to standard that will make them acceptable as part of the County road
system, Improvement of reservation telephcne facilities is also included in the
communications plan,

Community Facilities: Improvement in the village water supplies which can be
accomplished only by drilling of deep wells and the provision of adequate storage
fac ilities »

Credit: Those families who will settle on the proposed irrigation development
and those going into the cattle business, will require credit,

The above program was approved, subject to revision in keeping with changing
conditions, by both the Indian Service and the Papago Tribal Council,

ADULT EDUCATION AND COMMUNITY DEVELOPMENT

“"Community" seems a nebulous term, yet it is a tangible comcept; it can be
defined for useful purposes, Derived from the same roots as ''common" and "commun=
al", it suggeste a sharing in common, People in a community associate naturally in
the everyday affairs of life, They share experiences in common, a common lot, A
strong sense of "belonging” develops when many activities are shared by the same
people in a setting which is also shared; this feeling we often call "“unity", "love
of country" or "civic pride",




A community occupies & delimitable space. It is composed of people who have a
sense of belonging together as a community., It is served by institution and
agencies, It can act in a cohesive way to me2et crises or problems which arise,
These basic elements of the cormmunity interact in infinite variety, evolving com-
munities that are varied and individual, yet the common elements recur. By under-
standing these elements as they operate in actual communities we may come to under~
stand both the universal and the individual,

A LITERACY PROGRAM

I am working under the assumption that literacy is an essential 2id in pro-
moting individual and group welfare, Four thousand or more Papagos do not read or
write, One of the greatest enemies of the Papago educational program is the attend=-
ance problem, If the Indian child lacks parental motivation for education it may
well be found in the attendance problem, If our adult Papago Indians are not liter=
ate, how are we to make the education of their children important and meaningful to 4
them? The solution of the problem of the Papago, as identified by some of the y
Papago leaders, lies in a program of adult education (good program), a program of 3
education that will fit him to become a part of the white civilizacion =tich en=
velopes him and still keep all that is desirable in his own culture, ih«ir cultural p
conflicts are triefold, "the traditional way of life," "the two century iuiluences ;
on Spanish and Mexican occupancy," and "today's predominant Anglo influeucas,"

ROLE OF LITERACY IN COMMUNITY DEVELOPMENT

In the effort to meet the dasic needs of individuzls and groups., widely dif-
ferent views have been advanced concerning the role of literacy ia community educa-
tion. At one extreme is the traditional view that the ability to read and write is ;
an indispensable aid in promoting individual and group welfare. At the opposite 4
extreme is the view that literacy training has littie, if any, place in meeting the 1
fundamental needs of adults in under-developed areas, A third view assumes that ;
efforts to meet the personal and social problem of a group and the spread of liter= ]
acy are intimately related and that each can be achieved best through co-ordinated §
effort, It is claimed, for example, that many compelling motives for learning to é
read and write arise as other steps are taken to solve personal or group problems. ‘
As the skills of literacy are acquired, they are applied eagerly in achieving goals
to which the learners attach great significance, According to this view, community
development is the broader undertaking within which literacy training is provided
as an essential means.

The next question faced relates to way in which literacy adds in achieving the
goals of community education. A review of reports from many parts of the world
Justifies two significant conclusions. The first is that the initial purposes
served by literacy vary widely among both individuals and groups: for example, to
keep in touch with members of one's family, to learn how to raise better crops, or
to read religious literature., The second is that, as individuals rise in the scale ;
of literacy, its value increases rapidly, varying in nature with the conditions
faced by groups and with the interests and in nature with the conditions faced by
groups and with the interests and intelligence of individuals. Many discussions of
the major purposes served by the ability to read or write appear in the literature.
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The outline that follows includes purposes or values that were emphasized most often
in & world-wide studyd of reasons for wanting to attain literacy among groups en-
gaged in programs of community development,

1. To meet the needs of daily living such as being alerted to danger, finding
one's way about, keeping posted on current events, keeping in touch with

relatives and friends,

2. To improve health, promote good sanitation, improve child care, raise
better crops, increase economic status, and learn how to do 2ad make things.

3, To develop a growing understanding of local traditions, institutions, and
prevailing practices,

4. To promote a growing understanding of one's physical and social enviromment,
the personal and group problems faced, the issues involved, possible
sclutions,

5. To cultivate the attitudes and ideals that make for worthy membership in
a family in a community, nation,

6. To incrrase understanding of other places, countries, people, times,

7. To deepen interest on the part of students in their expanding world.

8. To broaden their cultural background and to enrich lives through a growing
acquaintance with the group‘s literary heritage.

9. To help satisfy religious aspirations through the reading of sacred
readings.

10. To {secure) enjoyment and pleasure,

The importance of keeping the literacy organization as simple as possible will 3
be emphasized. Careful planning for the utmost effect within the limits of the :
existing possibilities and means. The program should be effectively "adjusted" to
the "social enviromment," "economic circumstance and possibilities,' and "psycho- :
logical conditions and demands,' properly correlated '"with the existing organiza- ;
tions and plans for educational and socio-economic work," and should utilize "the
best possible scheme of handling finance and staff resources,"

My entry into the Papago community as an Adult Educator and Community worker i
was of the best nature, I came as a welcome friend, not to direct, investigate or ;
, make people feel inadequate by my superior wisdom, I was invited by the Tribal
| Council that had wanted to start Adult Education., I felt my role was that of a
guide and enabler.

Because I was dealing with a culture strange to me I moved very slcwly, I did §
not want the Indian to look up on me as another "white one" who had come to take :
their land, or a representative of military power to take the young men into war,
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5Gray, William S., The Teaching of Reading and Writing, p. 29, Monographs on
Fundamental Education-X. Paris, France; UNESCO, 1936 (also: Scott, Foresman & Co.)




1 found things to admire in them ard in their traditions, Estabiished ime
portance for them in my eyes. 1 adopted scme aspects of their mode of living even
though inconvenient and uncomfortable at times, Tried to male clear the improve-
ments their Tribal Ccuncil wanted for them of which I might help through my dif-
ferent background and education.

1 utilized this period of invitation and introduction to convince the Papago
that I liked them, I had confidence in them to make good decisions and accomplish
much, wanted them to grow in strength to solve problems; 1 stood ready to help them
move ahead on activities they choose, from my background and friendship.

By now I felt that I had sufficient knowledge of the community, its background,
people, etc,, to start our first project which I had hoped would be expressed by
them the desire to learn to read and write, but this was not forthcoming., I began
to feel I was a fallure, and all my wonderful philosophy of a literacy program for
the Papago Indian, that would solve everything, was running down the welleknown dry
creek., Then out of a clear blue Indian sky it happened, We were vigiting one of
the more isolated communities that had a small day school and was asked to go to the
school. with some of the parents to see work of their children, The teacher had
placed samples of the childrens work on the walls and we walked around looking. All
children had their names on their papers, but only one Papago lady could read and
£ind her children's work., This so impresscd the others that many questions were
asked, could it be possible that they all might learn to do this wonderful thing.

They had expressed a felt need to learn to read, It was decided by the com=
munity, its leader should call a meesting the next night to talk about this, Where
could we have the meeting? Someome said, "we want to learn the schcolhouse should
be the place." We were given the use of the schoolhouse to hold our meeting, wanted
to stay that night and talk, but we decided would be best to come back the next
night when all the community had a chance to learn of the meeting.

Our meeting was well attended and there was much talk. The outcome of our talk
was if our plan of action was approved by the Tribal Council we would start night
classes for Adults to learn to read and write, So thus our first Adult Education
class was born, and I left the meeting very happy.
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THE DIABETIC STORY

THE DIABETIC STORY: AN IDEA

When Kathleen VanCleft, Area Nutritionist, wanted to know if a particular
diabetic teaching aid was still on the market, she expressed dissatisfaction with
the filmstrip-rzcord kit she had used for a number of years., It was scratched and
brittle, but most of all it did not portray life in the mauner of our Indian Bene-
ficiaries, Without thinking of the time and magnitude of such an undertaking I
said, "Let's make our own,"

She did not hesitate in the least, but immediately got the approval of the Area
Medical Officer in Charge.1 I then asked for and received permisslion of the Station
MOC2 to spend some of my time on this project. Then I enrolled in the Audio-Visual
program at ASU to enable me to do my part of the job with more skill, It has been
my experience that AV materials are used with great success with the Indicn people,

OUTLINING THE PROJECT:

We talked of a number of methods of presenting the material we wished to teach,
The old strip had been drawings. They seemed very cold, We thought of a motion
picture but decided that the f£ilmstrip with the nurse and nutritionist as instruce
tors would give more opportunity :or questions, since the filmstrip can be inter-
rupted at any time, Moreover a slide can be left in view as long as 1s necessary,
A script would be prepared as a guide, but could be enlarged upon Ly the instructor,
A tape recorded script could be used, but we still like best the idea oi the "human"
element.

Project name: THE DIABETIC STORY

Purpose: Te impart Health Education and Information to the Indian Diabetic and at
the same time motivate the individual to use that information for the
protection of his health,

Treatment:
1, Mechanics
This will be produced on filmstrip in color,

2, Methods of presentation
A, Photography of:
live subjects
charts and graphs
inanimate objects
B. Accompanying script to be narrated by the instructor,

3. Orzanization
Lesson plans following the Diabetic Out-patient from the time he
learns he has diabetes rhrough the proper medical care and self
care to enable him to live a long, happy and useful life,

1 pr, Wm, Baum, MOC Phoenix Area (1961)
2 pr, Leland Hanchett, MOC Indian Hospital, Phoenix (1961)
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Problems: The copy and photography must be meaningful to the culture with which we

are working, recognizing the attitudes, beliefs and behavior of that
culture,

CULTURAL ASPECTS IN GENERAL

The American Indians became the beneficiaries of the Public Health Service on
July 1, 1955, These people are dispersed throughout the land, with about three-
fourths of them living on reservations, Although each tribe has its own pattern of
beliefs concerning sickness, disease and the proper therapy for these conditions,
nevertheless certain common elements are very much alike,

Iliness and disease are social as well as blological phenomena, The cultural
pattern of an Indian group largely determines if a given biological condition may or
may not be considered an illness, "It is important to remember that many Indians do
not separate diseases of the body and the mind,"3

Beliefs i magical or supernatural causes of disease 1s common. A epirit may
take possession of an individual, or he may lose his soul while sleeping,

"Polk recognition that strong emotional experience can cause an individual to
fall 111 is evidenced by the wide variety of sicknesses that are essentially
psychosomatic, Those emotional experiences which most often produce
physiological results inciude fright, anger, desire, imagined rejection,
embarrassment or shame, disillusion »nd sadness."#

Pright may cause a shock which separates the spirit from the body. The cure depends
on inducing the spirit to return to its temporal home, Chants, dances and sings are
some of the ceremonial rites that will cure these i1lls, Illness can also be brought
on by thinking evil thoughts, The great emphasis placed by Papagos ocn peaceful
living and their avoidance of quarreling has been noted by Roessel.

Many Indians take advantage of both the medicine man and the "white doctor,"
The conflict between folk medicine and scientific medicine is summed up in the
persons of the physician and the medicine man., The nmedicine man is usually con-
sulted first so that the physician gets many cases too late to treat effectively, or
sometimes diseases that are incureable. However the failure of the medicine man as
well as his own mistakes will be attributed to the white doctor,

Criticism of the physicians and their methods are common among many Indians who
lack any understanding of diagnostic methods, medicine and its limitations., CSome
patients have pointed out to the author that the physiclans must ask them a lot of
questions and poke around the body which shows they are not very smart. "A good
medicine mar does not have to ask all these questions, He can tell you vwhy you are
sick.," Other patients have asked why the doctor doesn't give the strong medicine
first to kill the "bugs" immediately, It is thought that a weaker medicine is given
to start with and later on the strong medicine that cures is finally given the
patien:,

3cross-Cultural Problems in Planning Health Program for Indians, Edited and
published by MAMIE SIZEMORE, Classroom Specialist, Div, of Indian Education;
Dept. of Public Instructiom, Phoenix, Arizona
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Cultural factors hinder the developement of preventive health programs since
he usually sees the doctor to get well, not to keep him well, Health, it is
thought, consists in feeling well; if onc feels well and there are no evident
symptoms of disease then one cannot possibly be ill, Treatment is sought only when
a person becomes ill, It is readily seen that periodic check-ups and preventive
medicine have no logical reason or explanation to these people.

Public Health Personnel then, must be acquainted with the concepts and
practicee of folk medicine if they are to develope effective programs, They must
also realize that health is not an isolated factor but is related to education,
economy and security of a people and changes in one activity will result in changes
in the related aspects,

DIABETES /MONG THE PIMAS

Van Cleft reported in 1956:

For many years the medical personnel in southwestern Arizona have been

'+ Aware of the relatively high incidence of diabetes aviong the Pima and
Papago Indians, No one knows the exact ratio because the Reservation
population fluctuates due to the fact that the Indians accept off-
reservation employment, Probably the most accurate figures are those
compiled by the Bureau of Indian Affairs in 1952 which show the population ;
for the Pimas, including Gila, Salt River, Ft. McDowell and Mszicopa ]
Reservations to be 6881,

A study in 1954 of all the in-patient and out-patient records of the Pima
Indian Hospital located at the Agency Headquarters in 3acaton, revealed
that a total of 392 patients have been found to have diabetes, Sixty of
these are known to have died, This figure does ncc include any diebetics
from the Pima Reservation who may have been trea’.ed at the Phoenix Medical *
Center, The ratic of 332 diabetics to a population of 6881 would be :
exceedingly high when compared to the national ratioc of 26.4 per 100,000 ;
in 1950, O©Of the 332 Pima diabetics thought to be living, 107 were under
treatment at the hospital, Even the figure of 107 gives a ratio of 15.5 /
per 1000 or 1550 per 100,000,

Care of the Diabetic prior to 1954

While the medical work was under the Bureau of Indian Affairs the doctors
and public health nurses were acutely aware of the problem, but the amount
of individual instruction that they were able to give was decidedly
limited, followsup was spotty, the best they could do was to give some
general instruction, There were several reasons for this., At that time
only one doctor was assigned to the Sacaton Hospital. Each Public Health ]
Nurse had more territory than she could serve adequately. It was thought §
that their time could be more wisely spent in helping a larger number of
patients,

Another limiting factor was that teaching materials usually used for ;
diabetics were not always easy for the Indians to understand because of |
their limited knowledge of English, moreover, this material did not apply
to their way of life, Even for those who could understand how to keep
their diabetes under control it was difficult to buy the things they
needed because of low incomes, The Indians may own cattle and horses but
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these represent wealth rather than cesh income, Cattle are not generally
used as a source of fcod.,

The general lack of transportation necessitates buying food at the local
Trading Post where prices are high and selection is limited and it also
1imits their trips to the Lospital except in cases of emergency, Pre~
ventive medicine and routine check-ups are a new concept to them,

In 1954, two doctors were assigned to the Sacaton Hospital and a
nutritionist joined the staff of the Mobil Health Unit which serves both
the Papago and Pima Reservations. Since more medical care was available
the Pima Health Council requested classes for the diabetics. Each member
of the Council, representing a different district, was given the names

of the known diabetics in his or her community, Each patient received an
invitaticn to one of the classes which were held in Sacaton, Blackwater,
Stotonic, Casa Blanca and Salt River,

Each diabetic who attended the classes was urged to come intoc the hospital
for » »hysical check-up and blood test, 107 responded, a medical history
was taken on each of them.

These histories revealed among other things, that, with the exception of
two young people, they ranged in age from 25 « 60 years at the onset of
the disease, the average being 45 years, Almost all of the patients were
considerably overweight, the women outweighing the men, Comparing the
distribution of weight of the Pima men and women with those of 3000
diabetics (average 20) compiled by the Metropolitan Life Insurance Co.),
the distribution was as folilows:

Metro, Life Ins,  Pima men Pima women :

Desirable weight 12.2% 6.4% 9.1% i

Underweight 5.3% 6.4% 3,0% |

Overweight 82.5% 87.2% 88,0% ]

Classes were first started in 1954 in Sells and later Covered Wellgs, The next ’
year Sacaton and some other widely separated communities on the Pima Reservation

were added. San Carlos and Santa Rosa clinics and classes started in 1959,
THE STORY COMES TO LIFE
The clinics and classes having been established (although not all of them at }

regularly scheduled clinics) the need for more meaningful teaching aids was apparent
by the response,

We decided on tie sequence of the subject matter to be presented, Miss ]
Van Cleft has had wide experience in teaching people of backgrounds other than our 3
own and has done excelient work in adapting meal plans to the food of the Indian
people, using foods that they like and that are available,

Diet is a very important factor in diabetic control and must be explained in
detail. The work of the pancreas, how insulin is used in the body, the balance of
insulin and sugars, results if the pancreas does not produce enough insulin, how to
care for the syringe; these factors were only a few that must be depicted in
“pictures" for the diabetic to see.
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After we had a fairly good outline of the content, we enlisted the cooperation
of the MOC at the Sacaton Hospital. Here diabetic clinics are held weekly. The
patients report without breakfast, have their weight taken and fasting blood drawn
at the laboratory. Then all have breakfast or fruit juice and attend a class, By

the time the class is over, the blood sugars have beer run and the patient sees the

doctor,

We attended one of the weekly classes that Miss Van Cleft had been holding.
We told them of the idea of making a filmstrip using Indian people but that we would
need their help., They liked this and were willing to help, but it was apparent that
they were puzzled about what help they could be, We wanted to know if they wanted
regular lessons and pictures or if they wanted the picture to tell a story. « all
wanted a story. (we were prepared for this response) A rough draft of the first
lesson or part was read, Only one or two spoke out, 80 we had to watch closely for
reaction....stop and draw out of the group the reason for this,

The name Jaun and Eva had been chosen for our main characters, Someone called
out (not very loudly) "Tom and Lucy.' The class exchanged knowing glances and
everyone in the room laughed, This gave personality to the characters and from that
moment it became the classes story. This broke the ice. We had a lot of laughs as
they shyly corrected phrasing we had used. This is what we wanted <= help in saying
things the way they would say them,

Miss Van Cleft presented this to otber classes for suggestions and arranged for
volunteers for the pictures, while I stayed in Phoenix working on tabletop photograe
phy and enlisted the help of the therapeutic dietitian, Mrs. Hendrix, who is also a
clever artist. Given a very rough idea of what is wanted, she would soon have a
water color showing exactly the message needed,

A day to take pictures on the reservation was arranged, We drove to Tom and
Lucy's home. They had a nice ramada and had cleaned up a stove they no longer used,
brought it back to the ramada fcr the filming., This couple had everything in the
ramada we would need, They were wonderful in posing all morning long for their
various shots. Then they followed us in their car to the hospital to get the
c¢linic pictures, There the doctors and nurses also came into the story.

In order to show that anyone can ''get" diabetes, and that by proper care omne
can work and feel well, the judge and her husband posed for us at the judges office
(they are diabetics). One of the cooks at the hospital is another diabetic, People
we did not know would stop their horse and wagon so that we could take their
pictures, We had help and cooperation from all of the people,

This took a number of months. Retake on some of the indoor work was necessary,
There were many consultations and rewriting of this script. Miss Van Cleft then
put it in cthe finish form,

EVALUATION:

The intention of the DIABETIC Story is to teach., It was not set up for a
study, still we would like to measure its value., This is difficult to do,

Dr. Roessel, in his lectures at A.S.U., has said of adult education, "Most
participants in an adult education program attend on a voluntary basis, His motive
for wanting to learn may be quite different from that of a captive group.......the
evaluation is by attendance in the program,"
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The new film strip and revised lessons were first used at Sacaton in March
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